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 Cambodian education began as soon as people settled in this region 

during the prehistoric period. Making tools out of wood, bamboo, horn, 

stone, and other materials, prehistoric men in Cambodia showed that 

they were skillful at dealing with a range of materials. Prehistoric stone 

tool sizes and types changed over time, reflecting the evolution of 

prehistoric people's knowledge and abilities. This article illuminates the 

education of prehistoric Cambodians by following their path from 

primitive instinctual knowledge to the development of their senses via 

religious beliefs and inventive holiday celebrations, all based on earlier 

studies and documents from the remains. The article's purpose is to 

examine the types of education that were prevalent at the time, the 

importance of teaching and demonstration, and the influence of 

religious convictions on educational policies. Positive educational 

improvements relied on natural senses and self-avoiding behavior, 

whereas sensory development stagnation hindered educational 

advancements.The analysis various documents both Khmer and other 

languages revealed both positive and negative effects on the educational 

growth of Cambodian ancestors. Thus, to maintain the nation's 

historical identity, the article attempts to comprehend and investigate 

the educational strategies of prehistoric periods by drawing on people's 

previous experiences for future growth. 
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1. Introduction 

The early inhabitants of Cambodia were responsible for shaping the culture and traditions of 

the land, creating a civilization based on moral principles that emphasized kindness and 

compassion towards the natural world (Ironside, 2022). Evidence suggests that prehistoric 

Cambodian people existed during the prehistoric period, answering questions about their 

existence. It shows evidence of early forms of education and learning. As we delve deeper into 

the prehistoric period of Cambodia, it becomes apparent that education was a fundamental 

aspect of society (Chin et al., 2023). During the prehistoric period, it evolved from instinctive 

senses to creative senses, shaping the minds and skills of the early inhabitants. Education in 
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Cambodia took on a unique form that focused on developing the instinctive senses of the early 

inhabitants (Berthon, 2021). During the prehistoric age in Cambodia, the education system 

significantly emphasized survival skills and practical knowledge (Gutman & Hudson, 2004). 

Anthropology posits that education serves as a medium for transmitting cultural heritage from 

one generation to the next (Ha Thuc, 2022). As a result, from the beginning until now, the 

Cambodian people have engaged in educational activities to ensure the transmission of their 

cultural heritage to the next generation (Nanetti, 2021). Initially, there was no formal 

organization of the educational process; instead, it emerged through spontaneous experiences 

tailored to everyone’s life needs and tasks (Kidron, 2020). Over time, as the need for survival 

increased, people's abilities developed in various ways. Later, educational activities took place 

in chaotic organizational structures, predominantly utilizing religious institutions, the chaotic 

situation lasted for an undetermined number of centuries which only thorough examination and 

analysis of education data can clearly order the chaotic situation (Em et al., 2023).  

Education in Cambodia predates the discovery of any inscriptions or concrete evidence 

(Stewart & Ratner, 2022). Even though there is no evidence of any kind available, it is believed 

that if a human being exists, education always exists because learning stems from inherent 

forces (Jeong et al., 2021). To support this, the article explores the development of education 

in Cambodia, from its instinctive beginnings to the emergence of creative senses, stated about 

foundation of prehistoric education, "Primitive Brain" or "Triune Brain" referred to the most 

basic and ancient part of the human brain, responsible for instinctual and survival functions 

which is used as a metaphor to represent the foundation of prehistoric education, emphasizing 

the instinctual and survival-based nature of early human learning by MacLean Paul (1990).  

Based on MacLean Paul’s Theory (1990) and Pogliano’s research (2017), the study demonstrates 

the functions that start with instinctual sensitivity, the primary of seven basic senses, allowing 

us to react to our surroundings and survival instincts. Another key aspect can build emotional 

bonds and understand the feelings of others. Additionally, creative sense involves the capacity 

to create and think outside the box using artistic expression, imagination, and problem-solving 

skills. Next, curiosity about the unknown is investigated, leading to the discovery of fresh 

perspectives and information. Altruistic sense is the inclination to put others' needs and well-

being before one's own interests, as the fifth trait.  

Lastly, while scholastic sense involves a desire to grasp and dissect intricate concepts and ideas, 

cultural sensitivity involves the capacity to value, honor, and navigate various cultural norms 

and values. Furthermore, the following stage in evolution of prehistoric education is 

characterized by five essential features of the earliest period in human history, defined by basic 

tools and a focus on survival learning. The next step involves the advancement of educational 

methods, focusing on the progressive evolution of teaching approaches and techniques over 

time. Thirdly, educational materials and instruments are tools and resources used to enhance 

learning, including caves, natural objects, and ancient writings. In addition, differences in 

sharing wisdom are about the varied ways prehistoric cultures transmitted knowledge, skills, 

and values to their members with beliefs utilized by ancient societies. Limitations and 

challenges faced by early educational systems, such as environmental factors and resource 

scarcity, are constraints of prehistoric educational systems (see fig. 1).   

The article also examines the impact these changes had on the society and culture of the time. 

Education began with instinctive senses and progressed to creative senses (Biswas, 2021). 

Education in Cambodia during the prehistoric period began with instinctive senses, a term that 
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refers to internal inherent forces; these inherent forces play supreme and imperative roles in 

driving humanity towards actions for internal and external equilibrium in such a way that, 

without these forces, the world and humanity would become extinct which many educationists 

support this belief, for instance, Plato believed that education has existed for a long time 

because it is inborn, imperishable, and eternal; Jean Jacques Rousseau emphasized that it 

begins at birth and continues till death (Mukherjee, 2020), and Swami Vivekananda firmly 

pointed out that spiritual integration of the word comes with inherent powers (Bhuyan, 2003) 

 

 

 

 

 

 

 

 

 

 

 

Figure 1. The foundation senses and aspects of prehistoric education (see MacLean, 1990) 

The prehistoric period of Cambodia encompasses the time from the emergence of humans till 

the late 9th century (Moore, 2020). There is a wealth of crucial evidence of advancements from 

this period, including stone tools that indicate the early use of both physical and mental skills 

in shaping stones, leading to the ability to craft and utilize tactical knowledge for defense and 

assaults (Iovita et al., 2021). This suggests that humans' capabilities during this time were like 

those in other regions. It is widely believed that the environment, society, and education during 

this period were incredibly significant, intriguing, and mysterious. The Pre-Angkor Ages 

succeeded in the use of ceramics and metals (Silva-Gago et al., 2021).  

Dwellings transitioned from tiered-ground foundation human homes to stilt-framed houses 

with thatched roofs. The simultaneous development of an animal and non-animal economy and 

specialized agriculture supplanted traditional trading and subsistence farming. The struggle for 

autonomy led to the establishment of the gendarmerie (Muller et al., 2022). With the decline 

in rice farming and increased wealth, there was a need for convenient and durable cooking 

utensils, leading to the rise of ceramic technology. This marks the beginning of the use of 

ceramics, with studies starting with cooking utensils and the discovery of pottery. Independent 

researchers found that a spinning wheel could churn wool fiber, transform cotton fiber into 

thread, and complete the weaving of cloths (Key et al., 2021). 
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1.1. Background of prehistoric education in Cambodia 

Studying education in Cambodia during the prehistoric period may be considered a useless task 

due to the lack of sufficient documents for a comprehensive analysis (Miller, 2021). However, 

there is a belief that education began as a more advanced activity during the historic period, 

which is a more logical perspective on this issue. Knowledge and education began with the 

most instinctive human senses and gradually advanced to higher levels. Education has gone 

through a certain process in which hatred, violence, and other negative activities found within 

man's instinctive senses gradually decrease (Snyder et al., 2022).  

The development of creative senses increased positive activities, leading to Plato's concept of 

the love of education (Maher & Macdonald, 2020). These changes occurred over many long 

eras in prehistoric times, before education became a deliberately organized activity within an 

institution or school. Since the prehistoric period, education has aimed to build a perfect life, 

pave the way to finding truth and beauty, and aid in the development of a multitude of souls 

(see Muller et al., 2022). 

This paper aims to outline the evolution of education in Cambodia. The author will then present 

specific points from the available data to support this assertion. The first phase, known as pre-

historic education, refers to the natural act of family or environmental learning and is believed 

to have originated from the very beginning of the first family unit, consisting of a father, 

mother, and children (Chevance, 2021). Education at this stage involved creating conditions 

for exploring and understanding the environment, identifying areas for food and rest, and being 

wary of wildlife hazards. While studying education in Cambodia during the prehistoric period 

may seem challenging due to limited documentation, it is widely held that learning became 

more sophisticated during the historic period, which is a reasonable assumption (Carleton & 

Collard, 2020).  

Human civilization, from the earliest family units to the global family, is believed to have 

incorporated education from the dawn of creation that the core of this family civilization lies 

in the ability to understand and coexist harmoniously (Em, 2023; Gutek, 2022). To comprehend 

the various stages of educational development from prehistory to the present, we must consider 

that individuals are born physically when they enter the world, educated as they develop their 

instinctive senses, cognitively as they process experiences, and creatively as they strive to 

surpass developmental gaps that have preceded them (Berthon, 2021). Cambodia, in Southeast 

Asia, boasts a rich history. Understanding the origins and educational systems of the prehistoric 

period is essential before analyzing the education system, as per George Santayana's famous 

quote: Those who cannot remember the past are condemned to repeat it (Miller, 2020). 

French scholars such as Louis Malleret and Kinkossoux have studied about Cambodia, situated 

in the Mekong sub-region, and have found evidence dating back to 8000–4000 BC (Cohen, 

2023). The research focused on the ethnography of various cultural origins, emphasizing 

prehistoric civilization that the community living and learning were comparable to other 

countries for Cambodian scholars, understanding the current education system, it is important 

to delve into the origins and educational practices of prehistoric period (Loughran et al., 2004). 

Education is critical to personal and national development, as well as society's solidarity and 

prosperity that the knowledge and skills acquired from educational institutions not only 

promote self-reliance and independence but also contribute to the long-term development and 

prosperity of society and the country (Shonstrom, 2020). 



  

 

27 

1.2. Understanding prehistoric education 

The primary aim of this paper is to explore the history and development of education. It will 

examine the origins of education, starting with the Stone Age. The paper will use Cambodia as 

a case study to understand the historical changes in education (see Miller, 2021). In prehistoric 

times, education primarily focused on survival skills and basic communication, relying on 

observation, imitation, storytelling, and oral traditions. As tools, techniques, and agricultural 

practices developed, education expanded to include practical skills (Reavill, 2022). Despite the 

lack of written records from prehistoric times, archaeological excavations and anthropological 

studies provide valuable insights into early educational practices. It is a complex issue to 

distinguish between education and innate learning in a prehistoric context, but through these 

studies, one can interpret and reconstruct early education in a broader sense (Baxter, 2022). 

However, as far as we know, there is a lack of research on this issue in ancient Cambodia. This 

study aims to provide an understanding of potential forms of prehistoric education through 

ethnographies. It is crucial to emphasize an emerging issue in these ethnographical studies, 

which is to demonstrate the continuity of prehistoric populations with those at the beginning 

of history (Claire, 2020). Further investigation and discussion are necessary to address the issue 

of education in ancient Cambodia. The range of thoughts and practices in prehistoric education 

worldwide justifies this concern.  

The archaeological studies of written documents and methodological innovation reveal 

reasonable diversities and similarities in tradition, evolution, and continuity of teaching 

interests and practices. These studies trace the transition from instinctive to creative senses in 

education (LeVine, 2021). We must first understand the word education in its broad sense to 

fully comprehend prehistoric education, before examining its narrow meaning. Education 

encompasses the act or process of educating or receiving education, the outcomes or products 

of this process, and the concepts, skills, and knowledge it imparts (Bjorklund, 2022). In this 

context, we recognize teaching and schooling as forms of education. However, education in a 

broad sense means something more than the concepts, skills, and knowledge found within 

teaching or schooling.  

Human senses and innate learning from birth, along with life experiences, contribute to the 

education of intelligent beings, not solely through schooling (Bleakley, 2020). Moreover, since 

it solely pertains to concepts and skills from teaching, colonial and missionary periods, or the 

periods and sources of the Khmer Empire, Angkor, and beyond, which exploited and annexed 

the lands while the colonialists civilized the monarchs and elites (see Shonstrom, 2020), under 

the colonizing laws of the West, the missionary schools developed people's skills in the arts 

and sciences (Isiani et al., 2021). The descendants of the elite were primarily interested in 

written records, past civilizations, and learning, with a narrow focus on these aspects. They can 

only delve into and impart a limited understanding of the true learning experiences that 

humanity has to offer. The descendants of the elite were more interested in written records, 

past civilizations, and learning, concentrating solely on these aspects (Bagby, 2022). They are 

only able to penetrate and provide a limited understanding of the real learning experiences that 

constitute humanity. However, the common people relied on instinctive senses to understand 

the world around them, developing their education through practical skills and observation 

(Chin et al., 2023). 

In a narrow sense, many people associate the word education or educated with having a formal 

education, being literary and knowledgeable, and engaging in a particular job or profession as 

a result that some associate the word with teaching or education (Padwe, 2020). Still, others 
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associate the word with concepts and skills acquired through teaching, such as reasoning, 

language, writing, and the classic arts and sciences (see Cohen, 2023). Consequently, most 

people misunderstand education in the Prehistoric Period as lacking formal teaching, being 

uneducated, and lacking concepts and skills.   

2. Definition and characteristics of prehistoric education 

The term prehistoric includes any historical documents. Therefore, prehistory encompasses all 

eras before the invention and presentation of the first closed writing system in a readable format 

of a specific size (Em et al., 2022; Martin, 1994). Periodically, people reinvent and disseminate 

writing, but sometimes, it takes centuries for people to embrace its role and potential (Yeo, 

2021). Philosophically, we can assert that education and teaching have always interacted 

closely with life and society, originating in the prehistoric era (Various, 2021). There is a 

connection between a human's initial acquisition of language and their engagement in 

increasingly sophisticated cognitive processes (Em, 2024). Prehistoric human origins, for any 

specific entity in prehistory, also indicate the initiation of education during the transition from 

instinctive to creative senses (Berthon, 2021). Since the prehistoric period, be it in any country, 

people have been using techniques for building and developing beliefs, knowledge, wisdom, 

and skills with which to live in a certain area, technology, and time (Em, Chin, et al., 2024; 

Em, Mok, et al., 2024). Education is the art and science of development. People have 

systematically engaged in the creation of education, making it their responsibility to develop 

and pass it on to the next generation (Moghtader, 2023).  

The significant events of the past reveal the elements of education in human life, regardless of 

their location in the world that the education during the prehistoric period primarily focused on 

survival skills and practical knowledge for daily life, which was informal and based on the 

needs of the community, and adults taught children skills and knowledge through observation 

and imitation (Darnell, 2020). Activities such as hunting, gathering, and toolmaking primarily 

focused on practical skills and survival techniques, relying on the instinctive senses of 

observation and imitation (Phirom et al., 2022).  

3. Evolution of educational methods 

Generally, educational methods vary across civilizations and eras (Huot et al., 2024); however, 

humankind has not learned to cook rice or meat (Byrd & Dunn, 2020). A skilled Stone Age 

man would often discover his talent by cooking meat. Since that, various nations have invested 

many resources in improving their respective methods for cooking their food, and they have 

been experiencing trial and error among themselves (Kenrick & Lundberg-Kenrick, 2022). On 

the other hand, the work done by the Aboriginals in technical production, which began as a 

proficient activity to make implements and process techniques for the necessities of life during 

the hunting age, evolved step by step to an advanced stage. As the hunting period waned, the 

Aboriginals began to gather and hunt various species of fish (Willison, 2020). Up until the era 

of food planting, also known as agriculture, the majority of the Aboriginal people engaged in 

land cultivation. This practice allowed us to live as ordinary people, cultivating a variety of 

eatable vegetables, as well as breathing air, water, and fruits. These days, some specialists have 

experimented with land exploitation, aiming for high quality by cultivating dry vegetables 

systematically and straightforwardly for their use (Stark, 2023).  

They use their production capabilities to continuously manufacture farming tools for centuries. 

The specialists who held full responsibility for farming land and husbandry specified the 
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methods implemented and recognized in certified measures to achieve a higher yield 

(Pariyatwisutthikhun et al., 2021). Since prehistoric times, people have tried to draw something 

that the numerous types of pictures adorned the walls of caves in Europe and Africa which 

these pictures represented people's ideas. At first, they drew pictures of animals, then geometric 

forms such as circles and straight lines. After that, they tried to draw pictures of people's faces 

(Dehouve, 2019). People in Cambodia drew animal and fabric images on the plaster of archaic 

temples, recently unearthed. These pictures revealed the animals and plants that existed at that 

time. They also reflected the differences in the culture and the abilities of each artist to express 

their ideas (Erlich, 2022). These senses have undergone an evolution in educational methods, 

transitioning from a period of education through instincts to a period of education through 

creative senses, for hundreds of thousands of years, instincts have educated people (Ker et al., 

2020). A person's instincts shape them to adapt to natural phenomena, seek food, protect 

themselves from harm, and create items for specific purposes (see MacLean, 1990). Since the 

world began, a person's instinct reflects the cleverness of creation. Additionally, an adult could 

teach a small child how to make a string from plant fibers, making a needle to sew clothes from 

animal skins, or how to make cutting tools by sharpening rocks (Ennos, 2021). 

3.1. From instinctive learning to creative learning 

During that time, these items were distinct to people, even without the use of any formal art. 

With their finger punches, they could point to a worm and mimic the sound of a water buffalo. 

These actions and expressions demonstrated that education was born from instinctive learning 

and evolved into a creative process (Habidin et al., 2020). As humans evolved, their cognitive 

abilities improved, leading to the development of more complex forms of creative learning. 

More complex forms of creative learning allowed for the cultivation of innovation and critical 

thinking skills and this shift marked a significant advancement in the education system of 

prehistoric Cambodia (Kwangmuang et al., 2021). It allowed for the development of critical 

thinking and problem-solving skills. This shift from instinctive to creative learning marked a 

significant advancement in the education system, as well as the development of critical thinking 

skills and problem-solving abilities (Fadilla et al., 2021). This shift from instinctive learning to 

creative learning also promoted a deeper understanding of concepts and ideas that the people 

did not yet understand the importance of education or the significance of cumulative knowledge 

(see Habidin et al., 2020). 

They had not yet delved into the interrelationships between each piece of knowledge, nor had 

they studied the relationship between knowledge and skills. They lacked encyclopedic skills to 

integrate their scattered knowledge into a cohesive whole and progressively enhance their 

capabilities (Lin et al., 2024). So that the collective community played a significant role in the 

preparation or adaptation of the environment for the child to easily and effectively learn 

(Didham & Ofei-Manu, 2020), which not only provided help for the child but also protected 

the child from danger, illness, and death. Individuals from the same community coexisted and 

worked together to overcome challenges when the people understood the importance of the 

environment and the child's behavior, they lived near each other and developed a method to 

help the child understand their surroundings, birth, warmth, change, laughter, tears, and 

mimicry. The children served as the children's first teachers, and their knowledge of geography, 

geology, climate, and environment was closely related to the regular physical activities and 

animal emergencies that shaped the thinking of educators during that period (Higham, 2021).  

Animal observation helped develop the philosophy of the people who devoted their lives to 

life. The environment played an important role in shaping the philosophy and the first steps of 
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education. Everything has been interconnected and had an impact on the lives of individuals, 

families, and the community. There was a sense of invisible hands linking and supporting each 

other. People in the community recognized the overall relationship and its impacts (Colombino, 

2023). However, these actions applied to everyone who capitalized on their shared necessities, 

demonstrating that mutual help was a characteristic of the prehistoric era. 

3.2. Educational tools and resources 

The cave served as a crucial resource for preserving the subject matter's content. During 

prehistoric socio-political, economic, and civilizational emancipation, and the dynamic cultural 

course of learning, ancient people could draw pictures, patterns, symbols, or letters on the cave 

wall (Allegro, 2024; Folgerø et al., 2021). Educators first developed instructional tools to 

support them in building an adequate education. These tools are diverse and widely used, 

including pictures, textbooks, films, radios, videos, televisions, telephones, computers, the 

internet, and multimedia featuring three-dimensional images. Prehistoric people advanced in 

developing tools to enhance their learning effectiveness and creativity, even before they used 

these supports (see Snyder et al., 2022).  

In the very early period, such as the Stone Age, people created the earliest tools or implements 

to facilitate learning that the mountain, the cave, the rock, the skin, the charcoal, the water, the 

tree bark, the branches, and the soil were the learning resources commonly used by prehistoric 

people (Parsons & Brickell, 2021). They could utilize each object as an instructional resource 

for a specific educational purpose, for instance, Nleya and Siqabukik  (2020) used shells and 

stones for counting and basic arithmetic skills.  

They slowly developed their senses from instincts to creative senses with the help of these tools 

and resources, processing of utilizing simple tools for educational purposes, students developed 

strong constructive senses towards tools and resources themselves (Kozulin, 1998). It indicated 

that gradually, in the process of education, young students' characteristics gained shared values 

and concepts, as had appeared in the prehistoric period which the physical characteristics of 

those tools and resources revealed their own logically sensed elements, which are important to 

recognize as influencing the thinking and behaviors of the students (Proßowsky, 2020). 

4. Utilization of natural environment 

In theory, if there was no way of utilizing the knowledge from natural thinking, people of the 

same generation would have to spend aristocratic amounts of time and think the same things 

with the same efforts (Strevens, 2020). People at this level fractionated the work, lacking the 

ability to divide it and assign responsibilities. As a result, they experienced a rapid increase in 

mutual exchanges, transforming natural knowledge into practices, with each community 

assigning representatives (see Cohen, 2023). Natural thinking not only led to an increase in 

mutual exchanges among them but also boosted the level and quantity of human knowledge 

about craftsmen's skills and their proficiency. Therefore, people who had been benefiting from 

and were proud of their craftsmanship shared this and that with neighbors. This sharing helped 

increase the community's prosperity. When the neighbors saw it, they took away a part of the 

prosperity, while others moved into this community, ultimately leading to the development of 

a large and powerful community (Prastowo, 2023). 

During this period, education began with the development of instinctive and creative senses, 

intuitive education occurs naturally and unintentionally that it is true saying that early human 
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children, young scientists, are most interested in the phenomena of the environment around 

them (Fleer & Pramling, 2015). The things that they learn from their parents or other members 

of the community they are in, as well as their direct experiences with the environment, 

including the flora and fauna, the physical conditions that they face, and how they use the 

discovered things, are considered instinctive education, serving as the foundation for all human 

education in the future (Topoonyanont, 2023). They performed acts of propitiation for the 

divinities presiding over those fundamental natural laws. Consequently, Cambodian agriculture 

became linked to a deeply rooted religious belief in souls and deities. They believed in a 

Supreme Being, the preserver of all creatures. They worshipped other beings who controlled 

the primeval cosmic forces governing the birth and death of all things (Le & Nguyen, 2021). 

4.1. Impact of prehistoric education on society 

Pigments were educated about the natural features of iron dust, malachite, charred wood, and 

animal oil in the shell bowl. It therefore gives us modern people a chance to study the roots of 

educational work in the present era, from the emergence of habits to its present advanced 

knowledge. Pigments gradually made his life more meaningful (Im et al., 2023). And the life 

without pigments gave him a chance to live wholesomely, with social values conforming to 

good trends. They could certainly describe the roots of their education, and the study of the 

history of education that described in practice. Pigments demonstrate an individual's level of 

ability. And in order to meet the nutritional needs of our ancestors, educators today require a 

clear level of educational self-awareness to implement various educational practices 

(Hendrickson & Leroy, 2020). 

Education begins as soon as a child is born, and even before birth. There is no age limit. No 

one forces children to sit down and read a book. A child's senses already develop in the womb 

(Biesta, 2021). Immediately after birth, they absorb the necessary values from adults. This 

value-based education can take place both during the day and at night. For example, when 

adults need attention, they can use a game that the child enjoys playing. Through such play, 

the child acquires a real education. When a child begins to crawl, they see something attractive 

and try to stand up and move forward. Taking a heavy step is instinctual training in progress, 

developing balance, coordination, and caution. Therefore, impressions begin to discern 

beneficial things that improve instinctual senses (Singkaslit et al., 2021). 

Each period's education inherits specific objectives that shape and sustain various social 

relations. During the prehistoric period, education aimed at enhancing the senses. As education 

focused solely on this goal, Cambodia developed a society with a strong foundation of senses, 

leading to the creation of outstanding works in both art and architecture. History has recognized 

art and architecture as the primary aspects of Cambodia. It represents Cambodians' inward 

senses, thoughts, and beliefs (Sam et al., 2024). The prehistoric people's well-established 

inward senses served as the foundation for those great works. 

4.2. Cultural and social development 

The social development of the people went through different epochs, from a matriarchal society 

to a patriarchal one (Andersen et al., 2013). At each type of societal epoch, the prehistoric 

people founded different manners of religion, history, traditions, and cultures, as well as the 

forms of education, from the education of the ancestors to the education of others for the selfish 

individual, from empathy, speaking, writing, listening, thinking, inventing, cooperating, and 

communicating of the creators who received love from their subjects. The evolution of 
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prehistoric education led to the establishment of temples of knowledge, while the Egyptian 

temples of creativity became the first official universities in history (Joseph, 2020). 

Scribbled writing depicted significant battles, rivers, rice fields, and other landscape features. 

Abstracts from crosses arranged in an ornate foolish idea, beautifully calligraphy writing, and 

books in gold leaf, candlelight, ink, and of the diversity of human life made of engraved writing 

techniques on gilded palm leaves (Coffill, 2022). We could refer to this period as the era of 

inventive writing, a creation of humankind. It was also during this period that the modern 

Khmer invented their writing system, a tool capable of storing vast amounts of information and 

transmitting their experiences to their descendants. The writing and word narration of our 

ancestors and elders, both in oral and written form, marked the beginning of life, inspiring those 

who lacked the knowledge to guide their grandchildren towards the right path and avoid 

mistakes (Metro & Brehm, 2022). Each word holds significance and imparts lessons on human 

behavior, morality, and social solidarity during the Spirit's era (see Parsons & Brickell, 2021), 

and this early idea serves as a treasure trove for the Khmer ancestors. 

4.3. Comparison with modern education 

Physical education has the apparent ability to form the physical factor, and music and art 

education have the apparent ability to form the aesthetic factor (Sang & Xu, 2022). However, 

these three can indirectly meld the physical factor and the aesthetic factor. How do the subjects 

of math and science integrate the ethical element? The answer is that because human products 

are reasonable individuals, they possess not only physical and aesthetic characteristics, but also 

logical ones (Howes, 2021). It may seem like the conclusion of humanistic education. But that 

is not correct. The foundation of American liberal-humanistic education came from the basic 

structure of mathematics and physics, which existed before written history and the 

philosophical era. If one discusses this matter in this way, one will realize that this is the way 

to construct the direction of educational history (Dana-Picard et al., 2021). There are very few 

philosophical discussions that try to find educational shaping by synthesizing the paths from 

sense education. 

It is known that fingerprints contain biological information (Cole, 2020). The fingerprint 

datasets from life activities can direct or guide the observer through the brain. Each person has 

a unique, individual, or different brain (Bonci et al., 2021). In pursuit of education, brain 

enhancement manages the interaction of the observer and the picture. These references are 

required to manage an interactive process and lead to qualified observations or interpretations 

(Balée, 2021). The PG's representation of the viewer enables the observer to recognize the 

necessity without any prior notification. The direction of an exhibition with a picture involves 

a set of rules that have become part of the practice to ensure the observer does not fall into 

biases, lapses, or errors in understanding the creator's brain and what the creator depicted. The 

sequence incorporates the initial fingerprint dataset and the location of the viewer's eyes when 

the observer needs them. The result shows that the viewer's left eye is capable of scrutinizing 

the FAN object from the most apparent or obvious position (Cherry et al., 2021). 

5. Differences in pedagogical approaches 

Ancestors in any culture always foresee bright futures for their children (Huberman, 2020). 

However, seeing this anticipative image among descendants was quite unlikely during the 

prehistoric era. It is fascinating to observe the differences in educational aspects between 

Greeks and Cambodians during the prehistoric period in semi-civilized communities. This is 
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because it interests us to explore the disparity between parental attitudes and their anticipated 

children. The purpose of screening is not to determine accuracy, but to demonstrate the 

psychological connection and relationship between demographic expression in a sociological 

setting, and to identify variations in educational methods (Pawson, 2022). 

Pedagogical foundations today link cognitive development. The analysis of Cambodian archaic 

writings, which is believed to have stemmed from the learned teachings of the prehistoric 

period, can help modify new learning or teaching strategies, techniques, or methods that are 

more congruent with Cambodian culture, learning styles, and ways of thinking. This encoding 

of earlier epistemes can facilitate the necessary re-decoding, thereby bringing forth coherent 

cultural legitimating factors that will benefit future generations (Burgess, 2020). People use 

archaic inscriptions as drawers to preserve the valuable early beliefs and teachings that shaped 

Cambodian civilization (Shewan et al., 2020). Among the important aspects that Cambodian 

civilization developed are skills, histories, social studies, stories, lessons of literature, and 

beliefs. These skills, histories, and other teachings took shape during the prehistoric period. 

6. Constraints of prehistoric educational systems 

The primary limitation of prehistoric education stems from the paucity of accumulated 

knowledge among the prehistoric people. This is due to the limited number of literacies and 

the ineffectiveness of their teachings in producing significant changes in knowledge (Migliano 

& Vinicius, 2022). Furthermore, the prehistoric folk struggled to retain these teachings over 

extended periods due to a lack of material for their writing, and they found teaching to be an 

extremely exhausting endeavor (Oliveira et al., 2021). As a result, the prehistoric people had 

difficulty retaining and recalling the vital information that they had experienced and witnessed 

during their lifetime; since then, they taught their posterities to rely upon their instinctive and 

perceptual senses to find solutions for imminent problem-solving (Puccio & Modrzejewska-

Świgulska, 2022). 

Young individuals, nearing adulthood, frequently needed others to focus their attention on 

them, necessitating an educational adaptation to assist their juniors in meeting the 

requirements. This required training in skill and stamina, with knowledge imparted only when 

necessary (Ingold, 2017). The prehistoric educational systems faced constraints due to limited 

resources and harsh environmental conditions that the people in the prehistoric period indeed 

received real education from their traditional patterns of life, including hunting, gathering, 

fishing, and shifting cultivation of wild plants. These were functional activities, and the people 

learned their functions (Bond, 2021). During the prehistoric period in Cambodia, education 

faced significant challenges and limitations, lacking formalized systems made it problematic 

to provide extensive education to the population. As consequence, access to education was 

limited and uneven across different regions of Cambodia (see Phirom et al., 2022). 

7. Conclusion 

As previously mentioned, ancient education in Cambodia existed both above and below the 

ground. Wild creatures and natural conditions were the learning objects. The learning process 

was based on instinct. 5000 years ago, people used sea scales and symbols as advanced tools 

to understand concepts and estimate phenomena. Educational visions and philosophies existed 

from the primitive age through the periods of the four major Theravada, Mahayana, and 

Tantrayana, and were inferred indirectly through traditional cooperation and prudence. 

Education started with instinctive senses and progressed to creative, advanced senses. One 
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could classify the unique ancient Cambodian educational culture as both respectful and 

developmental. This culture also used culture-dominated education as its educational approach. 

We can conclude that during the prehistoric period in Cambodia, education transitioned from 

instinctive to creative, with a primary focus on culture-dominated education.  

The purpose of this article was to study Cambodian education during the prehistoric period. 

During this period, the research studies revealed the foundations of education. According to 

the studies, education during the prehistoric period in Cambodia was based on seven types of 

foundational senses: instinctive sensitivity, love sensitivity, creative sensitivity, wandering 

sensitivity, altruistic sensitivity, scholastic sensitivity, and cultural sensitivity. These 

foundational senses were virtues that prehistoric people learned and used to guide their lives. 

The primitive brain gradually developed and enlightened these senses, forming connections 

with the navel, heart, and head.  

During prehistoric times, although there was no social organization, a basic social structure had 

already started to flourish. The main occupation during this period was gardening, gathering 

forest products, and hunting. This research focused on the education of people who had 

instinctive senses and were filled with wisdom during the prehistoric period. The findings of 

this study were valuable in reestablishing the prehistoric education system's foundation. These 

theories and concepts played a crucial role in enhancing the field of historical social science. 

People witnessed the evolution of the education system during the prehistoric period. This 

research revealed educational concepts enriched with problem-solving strategies, which were 

crucial for society. 

Finally, we have recently learned that educated life has had its start and developed since the 

creation of human beings on earth. Since the emergence of educated life, the senses of life have 

evolved in tandem with mankind's material existence, drawing from the lifestyles of the 

prehistoric era and the cultures of the people. We have learned that the origins of education can 

be traced back to the prehistoric period, a time when instinctive senses began to develop and 

evolve into creative senses. This evolution led to the development of educated sense beings, 

such as the self, family, society, nation, and the world. This evidence bolsters the notion that 

education began in the prehistoric era, laying the groundwork for individuals, their offspring, 

grandchildren, and future generations. It has established and developed the way of life for the 

Khmer people until now and has further developed and advanced the lives of intelligent beings. 
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