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 To eliminate the gap between education and employment, integrating 

education with work through cooperative and work-integrated 

education (CWIE) has become essential. The purpose of the short 

paper is to design a comprehensive plan that can be applicable to a 

workplace that is of medium size and is in the process of adopting the 

provision of CWIE. The plan includes the development of essential 

policies, strategies, and procedures that can be applicable to the 

provision of CWIE. The purpose is to enable students to participate in 

significant learning experiences that enhance their skills and 

knowledge, and, in the workplace, to gain new insights and develop 

talents. 
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1. Introduction 

Cooperative and Work-Integrated Education (CWIE) is a form of experiential learning in 

which students gain work experience that supports their academic learning. CWIE has proven 

successful in building students’ professional competencies while also providing value to the 

organization by developing future employees who are not only qualified but also aligned with 

industry requirements (Em & Khampirat, 2025a, 2025b; Johnston, 2021). 

Upon the invitation to develop CWIE in the workplace, the medium-sized organization has 

clearly defined the policies related to CWIE as part of the organizational or industry policies 

(Em & Khampirat, 2026). This manuscript will outline the development and implementation 

of CWIE policies and operational plans in the workplace to ensure the organization is aligned 

with the national and international CWIE standards (Em & Khampirat, 2025a, 2025b). 

2. CWIE policies for the workplace 

In order to successfully implement CWIE, an organization must develop policies that promote 

the integration of theoretical learning with work experience (Em & Phann, 2024). One such 

policy is the integration of learning and work, whereby CWIE will ensure that the tasks 

allocated to the student are closely related to their areas of study, enabling them to apply their 

theoretical knowledge in a practical setting. This is because this integration is likely to achieve 
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the required learning outcomes by connecting theoretical knowledge with real-world issues 

(Johnston, 2021). 

The other policy is the development of partnerships with educational institutions, whereby the 

organization will develop partnerships with learning institutions (Amey & Eddy, 2023), 

enabling them to develop mutual goals, such as learning outcomes and assessment criteria, to 

ensure the integration of the academic and practical aspects of the student’s work experience, 

in line with organizational objectives and academic development (O’Dwyer et al., 2023). 

Finally, the organization will develop a mentorship policy whereby each CWIE student will be 

linked with a mentor who will be in charge of guiding them throughout their work experience 

period. This is because mentorship is crucial in ensuring that each student reaches their learning 

objectives, in line with their professional and academic development, as noted by Johnston 

(2021) and Suthamanon (2023). 

In line with Billett (2020), the organization will develop a learning plan for each student, 

whereby the plan will include details regarding the tasks, objectives, and outcomes, in order to 

ensure that each student’s academic objectives are met in their work experience setting. 

Furthermore, feedback mechanisms will be developed in order to monitor each student’s 

progress throughout their work experience period, whereby formal feedback will be provided 

to each student at the midpoint and conclusion of their work experience period. 

3. Operational plans for CWIE provision 

In order to operationalize the CWIE policies, the organizations/industries will develop a 

comprehensive plan outlining the design, implementation, and evaluation of the CWIE 

placements (Lee, 2018). First and foremost, the organizations/industries will develop formal 

agreements with the educational institutions in order to ensure alignment between the students’ 

work placements and the curriculum (Dean & Sykes, 2021). 

Secondly, the organizations/industries will develop a special training and orientation program 

for the CWIE students (Jiranantanagorn, 2023). The students will be introduced to the 

organizational policies and culture in order to ensure a smooth transition and adaptation into 

the workplace. This will also help the students understand the relationship between the work 

placements and the curriculum (Ibrahim et al., 2022). 

Furthermore, the mentorship program will be a vital part of the operational plan. A mentor will 

be assigned to each CWIE student to provide guidance and support in the workplace (Johnston, 

2021). The mentor will assist the students in understanding the roles and applying the 

theoretical knowledge in the real world (Jaroensombut et al., 2023). 

Furthermore, the students will be provided with individualized workplace learning plans in 

order to ensure the acquisition of relevant skills and knowledge (Baerheim & Raaheim, 2020; 

Fake & Dabbagh, 2020). The plans will be developed in collaboration with the academic 

supervisors and the workplace mentors. 

Finally, in order to ensure the effectiveness and efficiency of the operational plan, the 

organizations/industries will develop a continuous evaluation and feedback mechanism in line 

with Seijts et al. (2020). Formal evaluations will be conducted at the midpoint and the end of 

the placements in order to assess the students’ progress and determine whether they have 

attained the required learning outcomes. The evaluations will be based on the students’ self-
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assessment and the mentor’s feedback to provide a comprehensive evaluation of the students’ 

experience. 

4. Procedures for implementing CWIE policies and plans 

It is vital for the effective implementation of the policies and operational plans set in the CWIE 

program to develop a set of procedures that will govern the transition (Khampirat & McRae, 

2016; Lee, 2018). First and foremost, the Human Resources (HR) department will develop the 

policies for the CWIE program and ensure they are in line with both national and international 

standards. The policies will be disseminated throughout all relevant departments in the 

company. Furthermore, the personnel involved in the CWIE program will undergo training on 

the roles and responsibilities (Ferns & Arsenault, 2023). 

In collaboration with the higher education sector, the HR department will develop a 

Memorandum of Understanding (MOU) between the company and the relevant educational 

institution. This MOU will outline the scope of the CWIE program (Smouse, 2018). 

Furthermore, the mentor program will be implemented by recruiting mentors from the 

company’s experienced workforce. The mentor program will be designed in such a manner that 

the mentor will be able to mentor the students in the CWIE program. The mentor will undergo 

relevant training to ensure they are effective in mentoring the students (Okolie et al., 2020). 

According to Chillakuri (2020), once the students are selected for the CWIE program, they will 

undergo a thorough onboarding program. The students will be trained on the company/industry 

policies and the relevant company/industry culture. The HR department and the mentor 

program will then collaborate in the development of a personalized workplace learning plan 

for each student in the CWIE program. 

Finally, the monitoring and evaluation aspects will be implemented throughout the CWIE 

program. Through this program, the students will be able to gain valuable insights through the 

feedback sessions. Furthermore, the mid-term and end-term evaluations will be conducted to 

ensure the students are able to achieve the set objectives in the program. The feedback will then 

be used to improve the CWIE program in the future. 

Table 1. CWIE policies, operational plans, and implementation procedures 

Section Key component Main focus Core actions/strategies Expected 

outcomes 

CWIE Policies 

for the 

Workplace 

Integration of 

Learning and 

Work 

Align academic 

theory with 

workplace 

practice 

Assign tasks related to 

students’ study areas; link 

theoretical knowledge 

with real-world issues 

(Em & Phann, 2024; 

Johnston, 2021) 

Achievement of 

intended learning 

outcomes through 

applied learning 

 

Partnerships with 

Educational 

Institutions 

Strengthen 

collaboration 

between 

organizations and 

academia 

Develop shared goals, 

learning outcomes, and 

assessment criteria 

(O’Dwyer et al., 2023) 

Better alignment 

between academic 

and workplace 

learning 



 

116 

 

Mentorship 

Policy 

Provide 

structured student 

guidance. 

Assign mentors; support 

professional and 

academic development 

(Johnston, 2021; 

Suthamanon, 2023) 

Improved student 

learning and 

workplace 

adaptation 

 

Individual 

Learning Plans & 

Feedback 

Mechanisms 

Monitor progress 

and ensure 

achievement of 

outcomes 

Develop learning plans; 

provide midpoint and 

final feedback (Billett, 

2020) 

Continuous 

performance 

improvement and 

learning 

effectiveness 

Operational 

Plans for CWIE 

Provision 

Formal 

Institutional 

Agreements 

Ensure alignment 

with the 

curriculum 

Establish agreements 

between organizations 

and universities (Dean & 

Sykes, 2021) 

Structured 

placement 

implementation 

 

Training & 

Orientation 

Programs 

Facilitate 

workplace 

integration 

Introduce organizational 

culture, policies, and 

expectations (Ibrahim et 

al., 2022; 

Jiranantanagorn, 2023) 

Smooth transition 

and enhanced 

preparedness 

 

Mentorship 

Implementation 

Provide ongoing 

workplace 

support. 

Assign mentors; guide 

theory-to-practice 

application 

(Jaroensombut et al., 

2023; Johnston, 2021) 

Stronger 

professional 

competence 

 

Individualized 

Workplace 

Learning Plans 

Enhance skills 

development 

Develop plans jointly 

with mentors and 

supervisors (Baerheim & 

Raaheim, 2020; Fake & 

Dabbagh, 2020) 

Acquisition of 

relevant 

competencies 

 

Evaluation & 

Feedback 

Systems 

Ensure 

effectiveness and 

accountability. 

Conduct midpoint and 

final evaluations; use self-

assessment and mentor 

feedback (Seijts et al., 

2020) 

Continuous 

program 

improvement 

Procedures for 

Implementing 

CWIE Policies 

and Plans 

Policy 

Development & 

Dissemination 

Ensure 

institutional 

alignment 

HR develops policies 

aligned with standards; 

trains personnel (Ferns & 

Arsenault, 2023; 

Khampirat & McRae, 

2016) 

Consistent 

implementation 

across departments 

 

Memorandum of 

Understanding 

(MOU) 

Formalize 

partnerships 

HR collaborates with 

institutions to define 

scope (Smouse, 2018) 

Clear roles and 

responsibilities 

 

Mentor 

Recruitment & 

Training 

Strengthen 

mentoring 

effectiveness 

Recruit experienced staff; 

provide mentoring 

training (Okolie et al., 

2020) 

High-quality 

supervision 
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Student 

Onboarding & 

Learning Plan 

Development 

Support 

workplace 

readiness 

Provide onboarding; 

develop personalized 

learning plans (Chillakuri, 

2020) 

Effective 

workplace 

engagement 

 

Monitoring & 

Evaluation 

Procedures 

Improve CWIE 

outcomes 

Conduct regular feedback 

sessions, mid-term and 

final evaluations 

Ongoing program 

enhancement 

5. Conclusion 

For the implementation of the Cooperative Work-Integrated Education (CWIE) in the medium-

sized organization, it is imperative that there is a systematic approach that entails the integration 

of policies, operational plans, and standardized procedures. This can be achieved through the 

development of associations with educational institutions, the provision of mentorship, and the 

incorporation of assessment mechanisms that can provide the students with valuable work 

experiences that can be beneficial to the company and the industry as a whole. The integration 

of scholarly education and work can ensure that the students are prepared for the industry and 

the workforce, and the organization can reap the benefits of new talents and new ideas. 

Acknowledgments 

The author wishes to convey his profound appreciation to the reviewers and the editing team 

of CJESS for their evaluation and proofreading of the manuscript. This piece would not have 

emerged in academic circles without their assistance. Consequently, their contributions are 

seen as indispensable and beneficial to society at large, particularly within the academic 

community of research and publication. 

Conflict of interest 

No potential conflict of interest was reported by the author. 

Funding 

The author received no financial support for the study, authorship, and/or publication of this 

study. 

Declaration of AI usage 

The author used Grammarly to polish the language in some parts of the article. However, he 

declared that the content of the article is totally his and not generated by any means.  

References 

Amey, M. J., & Eddy, P. L. (2023). Creating strategic partnerships: A guide for educational 

institutions and their partners. Taylor & Francis. 

https://doi.org/10.4324/9781003443827 

Baerheim, A., & Raaheim, A. (2020). Pedagogical aspects of interprofessional workplace 

learning: A case study. Journal of Interprofessional Care, 34(1), 59–65. 

https://doi.org/10.1080/13561820.2019.1621805 

Billett, S. (2020). Learning in the workplace: Strategies for effective practice. Routledge. 

https://doi.org/10.4324/9781003116318 



 

118 

Chillakuri, B. (2020). Understanding Generation Z expectations for effective onboarding. 

Journal of Organizational Change Management, 33(7), 1277–1296. 

https://doi.org/10.1108/JOCM-02-2020-0058 

Dean, B. A., & Sykes, C. (2021). How students learn on placement: Transitioning placement 

practices in work-integrated learning. Vocations and Learning, 14(1), 147–164. 

https://doi.org/10.1007/s12186-020-09257-x 

Em, S., & Khampirat, B. (2025a). Cooperative education for sustainability: AI in learning 

opportunities, challenges, and future directions. In M. U. Tariq & R. P. Sergio (Eds.), 

Convergence of AI, education, and business for sustainability (pp. 75–92). IGI Global 

Scientific Publishing. https://doi.org/10.4018/979-8-3373-1917-9.ch004 

Em, S., & Khampirat, B. (2025b). Facilitating scholarly pursuits in higher education: 

Cambodia's endeavors toward research advancement. In A. A. Mdikana (Ed.), 

Enhancing research output in higher education: Research proposals, profiles, and 

publishing (pp. 39–66). IGI Global Scientific Publishing. https://doi.org/10.4018/979-

8-3373-0806-7.ch002 

Em, S., & Khampirat, B. (2026). Cooperative education: A mini review of benefits and 

challenges for developing countries. Frontiers in Education, 11, Article 1794804. 

https://doi.org/10.3389/feduc.2026.1794804 

Em, S., & Phann, S. (2024). Book review: Cooperative and work-integrated education: 

History, present, and future issues in Asia. Cambodian Journal of Educational and 

Social Sciences (CJESS), 1(1), 104–110. https://doi.org/10.69496/cjess.v1i1.17 

Fake, H., & Dabbagh, N. (2020). Personalized learning within online workforce learning 

environments: Exploring implementations, obstacles, opportunities, and perspectives 

of workforce leaders. Technology, Knowledge and Learning, 25(4), 789–809. 

https://doi.org/10.1007/s10758-020-09441-x 

Ferns, S. J., & Arsenault, C. (2023). Accreditation and quality in work-integrated learning: 

An international comparison. In K. E. Zegwaard & T. J. Pretti (Eds.), The Routledge 

international handbook of work-integrated learning (3rd ed., pp. 361–380). 

Routledge. https://doi.org/10.4324/9781003156420 

Ibrahim, H., Yusof, R., & Ibrahim, U. (2022). The role of employee onboarding training 

program in mitigating deviant workplace behavior: Job satisfaction as a mediator. 

Global Business and Management Research: An International Journal, 11(3), 983–

1007. https://www.gbmrjournal.com/pdf/v14n3s/V14N3s-68.pdf 

Jaroensombut, L., Chuaboon, W., Sakolnakorn, T. P. N., Luengalongkot, P., Auiwong, K., 

Boonkawin, S., Yekpiewpong, S., Dhammasaccakarn, W., Saiyasopon, S., 

Pakittawichit, T., & Chaiyapong, A. (2023). The management of cooperative and 

work-integrated education for academic institutions of higher education in Thailand. 

Asian Journal of Education and Training, 9(4), 136–141. 

https://doi.org/10.20448/edu.v9i4.5220 

Jiranantanagorn, P. (2023). Enhancing career readiness: An online platform for competency 

assessment and workplace selection in cooperative and work-integrated education for 

Thai university students. 2023 IEEE Asia-Pacific Conference on Computer Science 

and Data Engineering (CSDE), 1–6. 

https://doi.org/10.1109/CSDE59766.2023.10487690 

Johnston, N. (2021). Global calls to action for work-integrated education: The WACE CWIE 

charter and applications of WIL for Gen Y and Z workers and students. In T. Gerhardt 

& P. J. Annon (Eds.), Applications of work-integrated learning among Gen Z and Y 

students (pp. 257–274). IGI Global. https://doi.org/10.4018/978-1-7998-6440-0.ch012 

Khampirat, B., & McRae, N. (2016). Developing a global standards framework and quality 

integrated models for cooperative and work-integrated education programs. Asia-

https://doi.org/10.4018/979-8-3373-1917-9.ch004
https://doi.org/10.4018/979-8-3373-0806-7.ch002
https://doi.org/10.4018/979-8-3373-0806-7.ch002
https://doi.org/10.3389/feduc.2026.1794804
https://doi.org/10.1109/CSDE59766.2023.10487690


  

119 

Pacific Journal of Cooperative Education, 17(4), 349–362. 

https://eric.ed.gov/?id=EJ1131541 

Lee, K. (2018). The history and development of CWIE in Singapore with a Nanyang 

Technological University case study. In Y. Tanaka & K. Zegwaard (Eds.), 

Cooperative and work-integrated education in Asia (pp. 153–175). Routledge. 

https://doi.org/10.4324/9781315402024 

O’Dwyer, M., Filieri, R., & O’Malley, L. (2023). Establishing successful university–industry 

collaborations: Barriers and enablers deconstructed. The Journal of Technology 

Transfer, 48(3), 900–931. https://doi.org/10.1007/s10961-022-09932-2 

Okolie, U. C., Nwajiuba, C. A., Binuomote, M. O., Ehiobuche, C., Igu, N. C. N., & Ajoke, O. 

S. (2020). Career training with mentoring programs in higher education: Facilitating 

career development and employability of graduates. Education + Training, 62(3), 

214–234. https://doi.org/10.1108/ET-04-2019-0071 

Seijts, G., Espinoza, J. A., & Carswell, J. (2020). Utility analysis of character assessment in 

employee placement. Leadership & Organization Development Journal, 41(5), 703–

720. https://doi.org/10.1108/LODJ-07-2019-0314 

Smouse, M. R. (2018). Experiences of managers supervising work-integrated learning 

students in selected financial services organizations in the Western Cape, South 

Africa [Master’s thesis, Cape Peninsula University of Technology]. 

Suthamanon, L. (2023). Educational administration for work-based education at Panyapiwat 

Institute of Management. วารสารปัญญาภิวัฒน์, 15(2), 116–129. https://so05.tci-

thaijo.org/index.php/pimjournal/article/view/264151 

 

 

https://doi.org/10.1108/ET-04-2019-0071
https://so05.tci-thaijo.org/index.php/pimjournal/article/view/264151
https://so05.tci-thaijo.org/index.php/pimjournal/article/view/264151

