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ABSTRACT 

English is the language that become a worldwide language to use and many individuals from 

other countries utilize it for communication. Motivation to study English has been identified 

as the most essential factor influencing students' learning outcomes. The current study used a 

quantitative methodology and aimed to determine the motivation levels of students studying 

English as a foreign language at a university in Kampong Cham province. Following 

permission from school principals and English teachers, 152 students completed the 

questionnaire. The findings indicate that students in the study situation were driven to learn 

English more intrinsically than extrinsically. There are significant differences in perception 

between male and female students. The combination of intrinsic and extrinsic motives 

suggested that students are somewhat motivated to study English. Because the survey study 

was conducted on a small scale, a larger sample size and other educational institutions around 

Cambodia should be used in future studies. Qualitative and mixed-method designs are also 

strongly encouraged. 

Keywords: Motivation, Intrinsic, Extrinsic, Academic, Performance 
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CHAPTER ONE  

INTRODUCTION 

The introduction to this research discusses the short information in English related to 

motivation and the problem of motivation in learning English. Motivation is an extremely 

significant aspect that influences pupils' reading comprehension. Chapter one contains the 

following topics: research background, problem statement, research purpose, research 

objectives, research questions, the significance of the study, the definition of key terms, and 

the limitations of the study. 

1.1. Research Background 

English is a global lingua franca, and many countries, including Canada, Australia, the United 

States of America, and the United Kingdom, use it as their official language. It is also known 

as the language of worldwide communication, commerce, media, information, and 

entertainment, therefore learning English gives people opportunities in the global job market, 

access to information and entertainment, and exposure to a wide range of cultural variety               

( Wangdi, 2020).  Knowledge is power, and foreign language skills and cultural knowledge 

enable foreign language learners and speakers to respect and understand other cultures while 

also examining global challenges from multiple viewpoints (Kathleen, 2018). Furthermore, the 

English language is extremely important in today's society since it serves as a tool that 

facilitates exchanges and/or contacts in the contemporary world as a result of the openness in 

the commercial, cultural, scientific, political, and even tourism sectors (Moraes & Barros, 

2020). Around 400 million people worldwide speak English natively, with another billion 

speaking it as a second language. English is widely spoken throughout the world.  Furthermore, 

there are an estimated 800 million individuals who use ESL or as the official language in around 

20 different nations worldwide and English is a universal language (Zheng & Liu, 2018).  
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Cambodian English language educators feel that the ASEAN Economic Community (AEC) 

opening will have an impact on English language use and instruction in Cambodia. English is 

quickly becoming a crucial ability for those in local and regional labor markets, as well as for 

Cambodian university students. Recognizing the significance of English in the AEC, the 

Ministry of Teaching, Youth, and Sport (MoEYS) is launching programs to improve English 

language teaching in Cambodian public schools (Stroupe & Kimura, 2015). One of the most 

important factors in the learning process is motivation. It is difficult to accomplish the goals of 

learning without motivation. When it is included in the learning process, students will 

comprehend the materials especially the English language more fully. This study aims to 

determine how students are motivated to learn English (Purmama et al., 2019).  

Language learning attitude and motivation are important abstract emotional variables in 

language acquisition. Considerable research has shown that attitude and motivation to learn 

another language are connected. Learners who are motivated to learn a second or third language 

and have a positive attitude toward it are more likely to succeed  (Ardeo, 2016). Students may 

want to study a foreign language for practical reasons, such as finding work, or they may want 

to become more like native speakers, or at the very least communicate with them or visit their 

country. The impact of initial motivation and attitudes on language acquisition performance is 

well understood. If people have a favorable attitude about persons who use the language, they 

will be more successful and driven to learn it (Syukur, 2016).  

1.2. Research Problems 

Cambodian students are anxious. This shyness may be one of the reasons why teachers believe 

they do not understand their students and that they require professional development (Igawa, 

2008). There were various difficulties that teachers and students had while teaching and 

learning English. The main barriers were found to be the characteristics of the teachers, study 

plans, learning and teaching materials, classroom activities, class size, and students' attitude 
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toward independent learning. The absence of textbooks, a language lab, and buildings at the 

school, according to school principals, hinders the process of teaching and studying English 

(Em, 2022).  

Students were asked to rate their agreement with a statement regarding the issues they 

experienced in class on a Likert scale. The results suggest that many pupils were frightened 

when asked to speak in English class. When asked why they get nervous in English classes, 

students reported: "I run out of words when the teacher asks me to answer in English," "I don't 

know how to pronounce English words correctly," "I'm afraid other students will laugh at me," 

and "I don't understand the lesson." Students' anxiety levels may contribute to their "fear" of 

studying English in school (Mat & Yunus, 2014).   

Students may feel obligated to learn, which lowers their motivation levels. People study 

English without making a significant commitment as a result. The availability of facilities for 

instruction and learning could be the other factor. For instance, students may lose interest in 

learning if they want to improve their listening comprehension in English but are unable to 

access study resources. Lack of resources, including qualified English teachers, is another 

reason. In this environment, students could get disinterested in the methods English professors 

use to instruct them or in the tiresome materials the lecturers provide (Riyanti, 2019).  

Some students lack the motivation to learn English. They thought English was tough and did 

not enjoy the class. They exhibited bad attitudes toward learning English. Furthermore, several 

students were dissatisfied with their English since, despite years of study, they were still unable 

to communicate effectively. Even though several university students claimed to have learned 

English since elementary school, they nevertheless struggled to communicate in English 

(Jefiza, 2017).  

Motivation is one of the most important factors in learning a second language successfully. 

The acquisition of a language requires motivation, as learning a language is impossible without 
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it. Learners who lack desire may not achieve their goals in comparison to motivated students 

(Noreen et al., 2015). 

1.3. Research Objectives 

There are three following objectives of this research to support the research questions and 

research topic such as:  

1. To examine the levels of intrinsic motivation on students’ academic performance. 

2. To investigate the levels of extrinsic motivation on students’ academic performance. 

3. To investigate if there is a significant difference in perception between male and 

female students. 

1.4. Research Questions 

This research was processed by following the two research questions as follow: 

1. What is the effect of intrinsic motivation on students’ academic performance? 

2. What is the effect of extrinsic motivation on students’ academic performance? 

3. What is the significant difference in perception between male and female students? 

1.5. Significant of the Study 

This research has a wide range of implications for the numerous people involved. For starters, 

it is critical for the English language proficiency of students and teachers who teach and learn 

English. By questioning participants about the motivational teaching strategies they prefer in 

their speaking classroom context, The goal of this study is to examine the function of 

motivation and offer suggestions for maintaining teacher-student motivation.  

Firstly, this research will help teachers understand how to initiate and sustain student-teacher 

motivation in learning English as a foreign language. Motivation at the individual teacher level 

is crucial since it directly affects their effectiveness and impact in the classroom. Motivated 

teachers have higher levels of excitement and dedication, which improves student engagement 

and learning results. Furthermore, motivated teachers act as role models for their students, 
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highlighting the value of lifelong learning and commitment to personal development. Finally, 

teacher motivation improves educational outcomes while also contributing to the overall well-

being and success of both educators and students. 

 Secondly, this research is important for revealing how students deal with the challenges of 

learning English. Motivation is critical for student success, as it influences academic 

achievement, engagement, and general well-being. Motivated students make goals, show 

perseverance, and actively participate in class discussions. They take responsibility for their 

learning, actively seek knowledge, and experiment with new ideas. Motivation influences 

students' attitudes toward education by fostering curiosity and critical thinking. Beyond 

academic success, motivated students learn life skills such as time management, organization, 

and self-discipline. Fostering motivation not only improves their school experience but also 

enables students to become lifelong learners. 

Thirdly, this study also provides significance for students’ parents. Parents play an important 

role in their children's English language learning journey, as it prepares them for scholastic and 

professional success in a globalized society. Active encouragement fosters a positive attitude 

towards language acquisition, making learning more enjoyable. English proficiency is essential 

for access to higher education and foreign careers, as well as cultural understanding and 

communication with global society. Therefore, parental motivation is crucial in developing 

children's language skills and preparing them for a future where English competence is 

increasingly valued. 

The last, the Ministry of Education, Youth, and Sports (MoEYS) must define how various 

components of the English classification system are used by English teachers in order to urge 

students to learn English. Finally, this research can help the community understand the 

significance of motivation, which is to raise awareness among teachers, parents, and curriculum 
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professionals in order to encourage students to learn English and to make some 

recommendations to future researchers looking into this topic further. 

1.6. Definition of Key Terms 

There are some definitions. You will get to read the different definitions of “motivation and 

academic performance” by different authors. 

Motivation is defined as a strong desire to learn as well as satisfaction with the learning process 

and consequences (Kitjaroonchai, 2013). Motivation is derived from the word 'motive ', which 

means needs, desires, or drives within the individual. It is the reason for people's actions, 

willingness, and goals. It is the process of stimulating people to action to accomplish the goals. 

Motivation can be termed as the driver of human behavior that stimulates desire and energy in 

people to attain their objectives.  

Intrinsic motivation is the drive or desire a person has within them to accomplish a task or 

reach a goal. A major contributing factor to teachers' success in the classroom and their ability 

to find both personal and professional fulfillment may be intrinsic drive. It means doing 

anything that is motivated primarily by self-satisfaction and is motivated by personal 

fulfillment. When you take on a task that makes you feel good, personally challenged, and 

accomplished without anticipating anything in return, you are acting with intrinsic motivation 

(Aquilina, 2023). 

Extrinsic motivation is the motivation to participate in an activity as a means to an end. 

Extrinsic motivation refers to obtaining an external reward, whereas intrinsic motivation refers 

to receiving sufficient rewards from the action itself (Ardeo & Miguel, 2016).  

Academic performance is the knowledge learned that is judged by a teacher through marks 

and/or educational goals set by students and teachers to be achieved during a particular time 

period (Narad & Abdullah, 2016). 
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1.7. Summary of the Chapter 

Motivation is an extensive notion that is essential to English language acquisition and 

development. To summarize, the goal of this study was to determine the elements that influence 

motivation and academic achievement. This chapter contains a number of key concepts 

regarding the subject that might help readers comprehend the background of the English 

language and motivation. It also helps us learn about the problem statement, research purpose, 

research questions, study significance, key term definitions, thesis structure, scope, and 

constraints. 
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CHAPTER TWO 

 LITERATURE REVIEW 

Chapter Two talks about the literature review. There are many points to present in this chapter, 

such as definitions of the word motivation, types of motivation by different authors; and 

definitions of intrinsic and extrinsic motivation. In this chapter also talks about the intrinsic 

and extrinsic factor that affect the students’ academic performance; empirical studies; a 

research gap; a conceptual framework; and the last point is the summary of the chapter. 

2.1. Motivation 

Motivation is a personality trait that drives people to perform specific tasks to attain their goals. 

Motivation is the urge to persuade or inspire others or oneself to do something. Motivation is 

the driving force that causes a person or organization to move the ability in the form of expertise 

or skills, energy, and time to carry out various activities that are responsible for fulfilling their 

obligations in order to achieve predetermined goals and objectives (Hendri et al., 2020).  

Furthermore, motivation is inspiring people to achieve high performance levels and breaking 

down barriers to change.  Motivation is the driving force behind human behavior's guidance, 

control, and persistence (Tohidi & Jabbari, 2012). Motivation is recognized as a key component 

in ensuring students' success in their English studies. According to  Purmama et al., (2019) 

defined that motivation may also be described as a person's intention to repeat an activity or 

vice versa. Motivation and educational accomplishment, as measured by grade point average, 

are strongly connected across all levels of education, from elementary to college. Motivation 

is widely regarded as an essential component of achieving any objective. It is a crucial aspect 

that positively influences any educational learning process, particularly while learning a second 

language. Motivation is an internal state that elicits, guides and sustains activity.  Furthermore, 

motivation is an internal process that initiates, directs, and sustains behavior across time 

(Rehman et al., 2014). Student motivation may have a major impact on crucial academic 
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achievements. Students' motivation may wane as they age (Yeung et al., 2011). It is impossible 

to exaggerate the significance of motivation in learning a second or foreign language. It is a 

well-known fact that students who possess a strong sense of motivation are more likely to 

succeed in learning a language. Even while it's well acknowledged that motivation is important, 

not all students have a strong desire to study foreign languages. For instance, many students in 

Indonesian junior and senior high schools still think that learning English is a challenging 

subject, and they don't seem to be motivated to do so in the classroom (Riyanti, 2019). 

Motivation can be defined as the mental and interior states that drive employees to undertake 

tasks or activities to meet their requirements, wants, expectations, and desires. It is the most 

recent development in the field of modern management and business administration (Islam, 

1999). Motivation is an important characteristic that inspires people to perform at their best 

and contributes to the achievement of organizational goals. A high positive motivation allows 

employees to produce more, whereas a negative motivation reduces their performance. 

Motivation refers to an organism's readiness to pursue a specific objective and entails the 

identification of the type and locus of the forces, including the degree of readiness. Motivation 

is regarded as one of the most crucial factors that encourage people to strive forward. 

Motivation stems from the combination of conscious and unconscious influences. Mastering 

motivation to allow for sustained and intentional practice is essential for high levels of 

accomplishment in fields such as elite sport, medicine, and music (Vincent & Kumar, 2019). 

The learner's aim can be short-term, like completing a classroom activity, or long-term, like 

gaining native-like performance in the language classroom. Motivation to learn a foreign 

language encompasses all of the emotions and thoughts that initiate language learning, 

determine language choice, and stimulate the language learning process (Pathan et al., 2010). 

With the motivation of high learning, students will be able to do learning activities and always 

pay attention to the lesson so that learning achievements will be easy to achieve (Lestari, 2020).  
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2.2. Intrinsic Motivation  

Intrinsic motivation is the drive or desire a person has within them to accomplish a task or 

reach a goal. It's possible that a major contributing factor to teachers' success in the classroom 

and their ability to find both personal and professional fulfillment is intrinsic drive. It means 

doing anything that is motivated primarily by self-satisfaction and is motivated by personal 

fulfillment. When you take on a task that makes you feel good, personally challenged, and 

accomplished without anticipating anything in return, you are acting with intrinsic motivation 

(Aquilina, 2023). For example, a learner who learns English because he or she needs English 

skills to communicate in his or her social life, and a learner who needs mathematical knowledge 

to avoid being cheated when purchasing goods from the store, may both demonstrate a high 

level of motivation in learning English and Mathematics. Enjoyment or contentment plays a 

vital role in enhancing student motivation if pupils do not enjoy learning a subject in class, the 

material provided will be difficult to digest. As previously said, intrinsic motivation is formed 

by an individual's self-influenced personal elements of wants, interests, and enjoyment. This 

demonstrates that learners may build motivation on their own (Filgona et al., 2020). According 

to Tohidi & Jabbari (2012) defined that IM is the motivation that derives from a person's 

interest in or enjoyment of the activity at hand rather than from any outside pressure. The joy 

of learning, the desire to change the world, and a feeling of purpose are a few instances of 

intrinsic motivation in the teaching profession. Genuinely interested in learning, teachers are 

eager to try out new ideas and pick up new skills (Aquilina, 2023). Intrinsic motivation occurs 

when you act for the sake of making yourself happy. You feel internally rewarded for 

completing the task. This can be accomplished at work by achieving personal goals, having fun 

with your coworkers, or doing work that makes you feel purposeful (Ryan & Deci, 2000). 

Intrinsic motivation is an inner energy that drives pupils to participate in academic activities 

because they are interested in learning and love the process. Their abilities are tested, and they 
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are motivated to learn even when there are no tangible rewards to be gained. Intrinsically 

motivated students strive for understanding and mastery of science information and abilities. 

The needs of pupils might motivate them to achieve their learning objectives (Filgona et al., 

2020).  Intrinsic motivation seeks pleasure and happiness from an action or event. In certain 

ways, the action makes you feel nice, relaxed, pleased, content, and cheerful. Activities that 

have a goal other than simply having fun are not totally intrinsic. We feel it is a mistake to 

presume that just because people enjoy doing something, they will automatically develop a 

high level of ability in it. Pure intrinsic motivation entails doing things for the sake of having 

fun, rather than improving (Locke & Schattke, 2019). Intrinsic motivation is a motivation to 

engage in an activity for its own purpose or because the individual wants to complete a specific 

task in the target language, due to the perceived intrinsic worth and satisfaction obtained from 

the activity (Ardeo, 2016). 

2.3. Extrinsic Motivation 

Extrinsic motivation is defined as motivation that stems from incentives, praise, or punishment 

from outside sources. Extrinsic motivation in the classroom can take many forms, including 

pay hikes, incentives, acknowledgments, and public recognition. Extrinsic drive can influence 

conduct, although its impact on long-term engagement and work satisfaction may be limited. 

Teachers may be motivated to improve their performance when faced with external pressures 

from parents, administrators, and other stakeholders (Aquilina, 2023).  It could be in the form 

of a prize, social acceptance, or recognition. Extrinsic drive can be induced by a variety of 

outside causes, such as the prospect of financial gain, the necessity to pass a test, or the chance 

of advancement to the next level. Moreover, motivation is an outside stimulus that happens in 

reaction to a certain action. Any external stimulation that helps a student advance through the 

learning process is referred to as EM. In contrast to the learning process itself, learners are 

externally driven to execute an action in expectation of a different outcome. Students are 
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encouraged to engage in academic pursuits by extrinsic incentive for outside factors (Filgona 

et al., 2020). Money has also been considered as controlling, extending the idea of 

environmental determinism that characterizes behaviorism. As a result, people are motivated 

by the value significance of money rather than the money itself, because nothing can inspire 

an empty organism. Furthermore, because people have the ability to pick their values, money 

can have a variety of meanings for them, which can be good or destructive to their 

psychological health (Locke & Schattke, 2019). Extrinsic motivation is the motivation to 

participate in an activity as a means to an end. Extrinsic motivation refers to obtaining an 

external reward, whereas intrinsic motivation refers to receiving sufficient rewards from the 

action itself (Ardeo, 2016). To summarize, extrinsic motivation is the drive that pushes people 

to do things because they need to meet external demands. Extrinsic motivation originates from 

sources other than the person. Rewards like money and grades, compulsion, and the prospect 

of punishment are typical extrinsic motivators. Competition is typically extrinsic since it 

motivates participants to succeed and surpass their rivals rather than to take pleasure in the 

activity's intrinsic benefits. Trophies and crowd support are two other examples of extrinsic 

rewards (Tohidi & Jabbari, 2012). 

2.4. Motivation Measurement 

2.4.1. Questionnaire Measures of Motivation 

Motivation measurement this goal is to assess motivation, dynamically on a daily basis, and 

for each subject task that the student faces. Questionnaires, which are traditionally employed 

as instruments for motivation measurement, are not ideal in our scenario; questionnaires 

involve interrupting a class's learning flow, therefore providing offline evaluation, and they are 

biased because they are based on rational responses to questions (Banet et al., 2019). Another 

study aimed to develop a questionnaire that would assess students' motivation to learn. Six 

measures were developed: self-efficacy, active learning approaches, the value of science 
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learning, performance objectives, accomplishment goals, and learning environment 

stimulation. Students' motivation for learning science is influenced by their self-efficacy, active 

learning techniques, value of studying science, performance objective, accomplishment goal, 

and learning environment stimulation, according to a questionnaire survey used to evaluate 

motivation variables. Both the concept validity and criterion-related validity of the 

questionnaire are strong. The questionnaire also significantly correlates with results on the 

science achievement and attitude scales (Tuan et al., 2005).  

2.4.2. Behavioral Measures of Motivation 

In the end, motivation is demonstrated by conduct and allows for goal-directed behavior. But 

conduct is more than just the product of motivation; behavior is frequently used by researchers 

to deduce motivation and measure motivational intensity based on how well an individual's 

behaviors align with a central objective. Yes, when characterizing a person's level of 

motivation.  Metrics like choice, speed, performance, or perseverance used to pursue a goal 

capture the goal congruence of behavior and can therefore be used to gauge how motivated 

someone is to pursue the goal (Touré-Tillery & Fishbach, 2014).  Behavioral measurements of 

speed include how quickly a person completes a task or transitions from one task to the next 

(Kivetz et al., 2006). 

2.5. Measuring Academic Achievement 

Academic achievement can be measured in a variety of ways because it is characterized by 

several measures of educational progress. The most essential indices of academic achievement 

are listed below. One of the most commonly studied variables in educational psychology and 

education is grade point average (GPA) (Steinmayr et al., 2015).  Academic achievement was 

measured by examination. Exams have long been used to evaluate students' performance in a 

formal educational setting. Examinations are defined as planned activities aimed at determining 

a student's cumulative or comprehensive knowledge throughout their educational growth 
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(Tobih, 2014). Examination questions or tests set by course lecturers that are too easy below 

the students' requirements or too difficult above their standards are invalid and unreliable for 

gauging student academic performance (Adeyele & Yusuff, 2012). Academic performance, 

also known as academic achievement/academic attainment, is the result of education; it 

represents the extent to which a student, instructor, or institution has met their educational 

objectives. Academic performance is usually assessed through tests or continuous assessment, 

but there is no widespread consensus on how it should be examined or whether components of 

procedural knowledge, such as skills, or declarative information, such as facts, are most 

significant (Oka, 2014).  

Academic performance is assessed by examining a student's abilities in a range of academic 

disciplines. Classroom performance, graduation rates, standardized test results, and students' 

previous semesters Teachers and educational administrators routinely utilize CGPA/GPA to 

assess student achievement. Most postsecondary schools now use the grade point average 

(GPA) to assess their students' academic progress. The GPA is thought to provide a more 

accurate picture of an individual's or a group of students' relative level of performance (Binti 

Wan Abdul Razak et al., 2021).  

2.6. Intrinsic Factors Effect on Performance 

2.6.1. Positive Attitudes  

Attitude is one of the most important components in learning a new language. It significantly 

increases pupils' interest and drive to learn. Though many investigators exerted their efforts to 

research difficulties related to an EFL setting, landmark work offered the actual platform for 

many researchers to conduct studies that fall under the area of motivation and attitude (Khan, 

2016b). Classroom engagement allows students to participate passionately in a variety of 

activities, which eventually helps them improve their material knowledge and learn new skills. 

Furthermore, those who participate actively have improved communication skills. It also 
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encourages kids to ponder and reflect on concerns and challenges. Active learning is an 

interactive forum in which questions, involvement, and critical thinking are encouraged (Rai, 

2022). Student attitude is seen as a fundamental component of learning; hence, it becomes an 

important component in second language learning. Attitudes toward learning the English 

language influence behaviors such as book selection and reading, listening to English radio, 

viewing English channels, and so on. A student who has a positive attitude toward studying 

English will be able to achieve a lot in that area, especially academically (Ahmed et al., 2021). 

English has become one of the most important subjects for every student to become competent. 

Learning a language is related to the students' attitudes toward languages. Positive language 

attitudes help pupils create a positive attitude toward learning English.  If the student develops 

a negative attitude about learning English, teachers' efforts to simplify the language will be 

ineffective in helping the learner grasp or master the language. Students have different attitudes 

towards their first language and the subject they learn as a second language (Ganapathy & 

Ying, 2016). Having a favorable attitude toward the language is a fantastic starting point for 

learning it. The entire learning process would be significantly easier. We would not be afraid 

to make mistakes since we recognize that it is part of the learning process. We would also be 

prepared to accept being laughed at, corrected by others, and other negative reactions from 

those around us as a result of adopting the language. The most crucial aspect here is the desire 

to learn the language. Once we have this desire, we are willing to go through with it. This urge 

may first arise as a result of being pushed to learn the language (Syukur, 2016). We understand 

that learners with a good attitude are (very) motivated in language acquisition, which influences 

their performance in mastering the target language. The current study was done to further our 

understanding of language instruction in the Basque Country, where English shares academic 

aims with Basque, a minority language, and Spanish, another international language Attitudes 

are important aspects that determine language performance accomplishment in a target 
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language, not only because of intellectual capacity but also because of the learner's attitudes 

toward language learning. One of the motivations for studying English as a foreign language 

is the obvious benefit of being able to converse across cultures with people who speak that 

language (Mouili et al., 2014). Attitudes toward language acquisition can be both negative and 

favorable. A positive attitude improves learning because the desire to communicate with native 

speakers of the language being learned stimulates learners to learn more, increasing the 

likelihood of success. On the contrary, negative attitudes can inhibit or slow down language 

acquisition since they occur when learners are not motivated, interested, or have difficulties 

with the teacher (Delić, 2020).  

For example, say that assessing students' attitudes is critical in allowing teachers to better 

understand their students. The student's behavior is also linked to their classroom participation. 

Participation refers to students' interactions in the classroom with both their peers and their 

teachers. For example, several pupils did not actively participate in class. A lack of student 

participation in learning might hurt student performance. These problems may be caused by a 

lack of motivation (Zulfikar et al., 2019). Learners' attitudes are recognized as one of the most 

essential aspects influencing language learning. We value attitudes because they are 

inextricably linked to learning.  One of the most important factors influencing pupils' 

achievement is their attitudes. It is linked to a person's values and beliefs, and it influences or 

discourages decisions made in both academic and social settings. The goal of this study was to 

look into how gender and field of study affected students' attitudes toward learning English. 

Attitude is also an important aspect in determining language performance. Achievement in a 

target language is dependent not just on intellectual ability, but also on the learner's attitude 

toward language acquisition (Malekmahmudi & Malekmahmudi, 2018). Learners were both 

instrumentally and interactively motivated, as the majority of replies stated that they wanted to 

study English to acquire excellent employment, pass the Ethiopian National Examinations 



17 

(instrumental), live abroad, and have a good English profession (integrative). Kids have 

favorable attitudes toward studying English; they understand the significance and value of 

English, and they are eager to acquire school topics in English (Getie, 2020). 

2.6.2. The Enjoyment of Learning  

The students who expressed the greatest satisfaction with this class were also more likely to 

believe that they had a better learning experience in this type of interaction style and learning 

environment, as well as that their team worked more swiftly and efficiently. Information 

sharing served as a mediator between students' reported pleasure, team performance, and 

perceived individual learning, which was another important finding in this study (Yu Lin et al., 

2020). Enjoying a foreign language is undoubtedly a complex and nuanced emotion. It stands 

for a brand-new, unexplored, yet extremely promising field of SLA research  (Em & 

Khampirat, 2024). This kind of approach is the only one that will enable us to view the process 

of acquiring a second language from a different perspective and, ultimately, provide an 

explanation for why some students find language learning to be successful while others find it 

to be tiresome, stressful, and nerve-wracking (Ewelina, 2019). Additionally, engaging in fun 

activities like singing in class is encouraged, which raises students' interest in the FL and 

motivation to study. Every learner can identify with the theme song because of its lyrics and 

rhythms, which evoke a range of emotions and contain several real-life circumstances. One 

strategy that educators can use in the classroom to make learning engaging for both students 

and teachers is the use of songs. These have the potential to improve student competency and 

break up boring class environments (Passiatore et al., 2019). 

The learning task should be changed by teachers to include interesting and fun techniques. 

Educators might investigate creative and inventive teaching methods to tackle learning 

challenges faced by students, such as their lack of enthusiasm and concentration on the subject. 

All that matters, though, is that students enjoy every educational pursuit as a means of 
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entertainment. It could make students feel more at ease during the learning process (Ghafar, 

2024). 

 An instructor is a key participant in classroom activities. He or she is responsible for selecting 

the activities, learning resources, and teaching methods that the pupils will use. He or she 

should be able to guide his or her students in a way that would encourage them to learn English. 

A teacher of English should be able to make the process of teaching and learning entertaining 

(Gunarto P, 2015). 

Learning should be joyful, entertaining, goal-oriented, and provide "enjoyable work imbued 

with creativity." As a result, fun and learning are interwoven and tightly related. Many elements 

that are discussed in the literature can lead to positive learning experiences, such as having a 

teacher who is good at what they do, feeling like they have a connection to the material, taking 

part in active learning, and pursuing learning goals (Seemiller et al., 2021).  

2.6.3. Self-Confidence  

Numerous studies have been conducted on evaluating students' self-efficacy in learning. Pupils 

who are confident in themselves have a positive attitude, are goal-oriented, and believe they 

can achieve their goals. Not all facets of life demand the same degree of self-assurance from 

an individual. In certain aspects of life, a person may exude confidence while lacking it in other 

others (Akbari & Sahibzada, 2020).  

Self-confidence can be interpreted in a variety of ways and is difficult to explain semantically. 

A low sense of self-worth can hinder learning a foreign language in addition to a host of other 

potential issues. Certain psychological disorders like feelings of uncertainty, dread, anxiety, 

and antisocial behavior can be brought on by low self-confidence. A person with low self-

esteem is likely to have a bad attitude about the subject and the classroom. Throughout class, 

a student will experience persistently unpleasant emotions such as concern about the teacher 
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and the subject matter, fear of making mistakes, feeling unworthy, and embarrassment. They 

will also avoid speaking up and taking part in class activities (Tuncel, 2015). 

Self-confidence is the ability to meet every challenge in life and the readiness to stand by 

oneself, feel liberated, and recognize one's own strength. Moreover, self-worth is the belief that 

is required to produce the desired outcomes. To be confident is to be able to work hard, 

responsibly, and with future planning in mind. Therefore, those who possess a high degree of 

self-confidence are typically free to focus their energies, consider a range of alternative 

viewpoints, actively pursue their goals, be able to discern between knowledge and feelings, 

make decisions influenced by their intellectual prowess, independently analyze and control 

their minds in the appropriate context, be accountable for their decisions, brave, and capable 

of owning up to their mistakes (Sihotang et al., 2017). 

The fundamental resource needed for people to perform daily tasks is self-confidence. A 

person's level of self-confidence can grow and change over time, but it can also diminish and 

make it difficult for the person to even decide not to do anything.  Self-confidence is the attitude 

or sense of assurance in one's skills that allows one to perform without excessive anxiety. 

Possess the freedom to do what one wants, take responsibility for one's actions, and interact 

with people in a kind and courteous manner. Self-assured students dare to be themselves, are 

independent of others, and have faith in their skills and abilities. Growing and developing self-

confidence can begin in childhood if raised in a supportive family (Oktafiani, 2021). Students 

who naturally experience the process of accomplishing learning objectives and absorbing the 

material gain self-confidence. Since the learning objectives serve as the first step in orienting 

pupils to do all tasks with ease, they are crucial to take into account. Realizing this objective 

typically makes it easier to understand the learning process, particularly the lecturer's suggested 

technique (Anwar, 2016). 



20 

2.6.4. Anxiety  

There are two types of anxiety: (1) anxiety as a personality trait, which is viewed as a fairly 

stable personality characteristic; and (2) anxiety as a transient state, which is identified as a 

reaction to a specific anxiety-inducing stimulus, like an important test. Lack of command of 

the target language might have two possible causes: anxiety and linguistic anxiety. That is to 

say, inadequate instruction during the target language learning process might cause language 

anxiety issues for students who are learning a foreign language (Sari & Ningsih, 2023).   

Anxiety is a psychological condition that develops when a person worries excessively. 

Anybody who feels threatened or fears danger in the future can experience it. We all have 

anxiety in our lives. When presented with a challenge, such as finishing an assignment or a 

challenging course, students may feel anxious. Nearly all kids face this problem. There's just a 

difference in anxiety levels (Sulastri & Ratnawati, 2018). Anxiety related to language can 

hinder learning and have an impact on academic achievement. This concept has been reinforced 

inside the L2 research framework. Anxiety is a tense, uneasy emotion associated with learning 

a second language. But anxiety is a state of undefined fear and trepidation. The subjective 

sensation of tension, uncertainty, nervousness, and worry is known as anxiety (Gopang et al., 

2015). However, learning English might be intimidating for Indonesian students, as it is not 

their mother tongue. Anxiety and negative feelings evoked by learning or utilizing a second 

language are known as language anxiety. Moreover, anxiety is the personal experience of 

stress, unease, trepidation, and concern linked to autonomic nerve system activation. The idea 

that worry hinders language acquisition is not only intuitive to many but also rational given 

that anxiety has been shown to obstruct several forms of learning and is one of the factors that 

psychology and education have studied the most (Sari & Ningsih, 2022).  One common 

characteristic shared by all people is anxiety. One can never completely eradicate anxious 

people. Nonetheless, worry can be reduced, particularly when it comes to English 
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communication abilities at work, particularly while working with foreign colleagues. From 

elementary school to college, students have been learning English courses; yet, as a result, only 

a small percentage of students are proficient in communication, may not find English to be 

attractive, and do not engage in independent study (Naibaho, 2022). Students who are 

struggling with language acquisition tend to become anxious. The teachers' teaching-learning 

process also takes the pupils' anxiousness into account. Students' success in learning English is 

impacted by anxiety, particularly when it comes to speaking. The EFL students exhibit elevated 

levels of anxiousness. When speaking with their professors in English, they get anxious. When 

their teachers want them to talk in English, they feel as though they are in danger (Amiruddin 

& Suparti, 2018). In general, linguistic anxiety is the sensation of unease, tenseness, anxiety, 

and nervousness associated with activating the autonomic nervous system. One of the major 

obstacles that can cause language learners to experience a variety of problems is language 

anxiety. Prior research has demonstrated that one of the main obstacles preventing language 

learners from speaking the target language accurately and fluently is language anxiety (Tran, 

2022). It has frequently been noted that language learners suffer from linguistic anxiety. The 

impact of language anxiety may impede students' ability to acquire critical language skills, 

which may lower their enthusiasm to attend class. Students' performance tended to decline 

when they had significant levels of linguistic anxiety (Hidayati, 2018). In the study of second 

or foreign languages, anxiety among students is a fascinating phenomenon. Researchers 

investigate this phenomenon to create engaging teaching-learning experiences. Anxiety among 

students can manifest in both answering and posing questions to the teacher during class. The 

purpose of this study is to investigate the elements that have a significant impact on students' 

anxiety in English as a foreign language classes (Weda & Sakti, 2018) 
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2.7. Extrinsic Factor's Effect on Performance 

2.7.1. External Factors 

The main things that need to be developed are the effects of external influences on students' 

learning challenges. External variables have a big impact on how kids learn on their own. The 

setting where the educational process takes place is an educational setting known as a school. 

The accomplishments and personal histories of the pupils vary. The teaching and learning 

process's problems are typically found in the classroom. In this instance, everything that a 

teacher and students do in a classroom is part of the teaching and learning process. These 

activities include teacher-student interactions, curriculum implementation and evaluation, and 

teaching and learning methodologies and procedures (Wulandari, et al., 2020). In order to 

effectively motivate kids to learn, external variables are also crucial considerations. Resource 

management is one example of how outside influences affect learning. It includes effort 

management, environment management, and help-seeking (Safian et al., 2023).  The 

acquisition of SL in children has also been found to be strongly influenced by external 

influences, or environmental factors, especially in educational contexts. The home English 

environment, the parents' L2 proficiency, the socioeconomic status (SES), and the usage of 

English at home. These are external elements that affect the individual. Although each 

individual's experience with external influences will differ, they are all predicated exclusively 

on situations beyond the learner's control and influence (Mirhadizadeh, 2016). For learners to 

achieve their objectives, external incentives were more beneficial. The motivation of teachers 

also has an impact on students learning second languages (Ahmad et al., 2023). 

2.7.2. Parental 

One of the things that affects student accomplishment is the role that parents play in their 

children's education. One of the external elements that affects a student's motivation to study 

is their parents' role. The role of parents affects pupils' ability to have high or low learning 
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motivation (Purwanto et al., 2023) One way to understand parental attentiveness is as a way of 

keeping an eye on each child's growth. Parents need to understand that it plays a significant 

part in their children's education. Children benefit from their parents' attention in that it uplifts 

their spirits and increases their desire to learn (Lestari, 2020). Additionally, in a different study, 

a number of variables including gender, ethnicity, parents' linguistic background, social class, 

and financial level also had an impact on the aspects of parents' language attitudes and 

involvement. There has been a lot of research on parents' views and motivations in the area of 

second language learning, but not as much in the situation of foreign language learning. While 

there appears to be a greater benefit to children's development from parental involvement 

(Hosseinpour et al., 2015).   

Next, parental involvement appears to be tightly associated in both kinds. Active parents are 

typically also more active in the area of parental participation and have a tendency to be more 

interested in community activities (Menheere & Hooge, 2010). The most important factor 

influencing a child's success in school and in life is their family environment. A student's 

success is dependent on parental involvement. Effective parent engagement strategies are 

essential for schools to guarantee children's academic success. For kids to succeed 

academically, parental involvement in the classroom is crucial (S. Wangdi & Jigyel, 2021). In 

addition to helping to provide education for their children, parents also play a role in the 

educational process, which takes place in the home as well as in schools. As such, parents must 

also provide their children with instruction or education. Being the parent who is closest to her 

child, a mother has the greatest influence over the educational path that her child will take in 

the home. Parents and other family members might encourage students to engage in additional 

activities to gain (Dini et al., 2018) 

Language use outside of the classroom, such as selecting a movie, watching children, and 

conversing Parents can actively participate in their children's at-home language and non-
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linguistic learning processes since they play significant roles in their child's supervision. For 

instance, young toddlers become habituated to utilizing the language through engagement and 

discussion (Sumanti & Muljani, 2021). This stimulation can take many various forms. For 

example, offering rewards for good work, asking about students' progress, providing 

educational necessities and facilities right away, using compassionate language, and acting 

with passion can all inspire youngsters to learn and boost their self-esteem. Children look up 

to their parents as the center of attention and as a source of inspiration, and they copy them. It 

all comes down to the parents and the environment they create for their kids to learn and form 

attitudes at home (Arshad et al., 2012). 

High-achieving parents used their educational backgrounds to help their kids with their 

schoolwork and to have productive conversations with teachers. Children's expectations for 

their schooling were also influenced by the educational attainment of their parents. Parents 

with greater education levels would like to see greater achievement from their kids and would 

so focus more on it (Lee & Chou, 2014). Because the family, and particularly the parents, are 

the first people that children perceive as their surroundings and role models, the family plays a 

crucial role in their education. As such, parents are primarily responsible for their children's 

basic education. A child is in dire need of his parents' care. A child's educational level is 

significantly influenced by the level of parental attention they receive (Haditama et al., 2018). 

One of the most important factors in predicting adolescents' academic success is parental 

participation. Considering how important parental involvement in education is. Parental 

engagement can be defined as the at-home activities that parents do to support their children's 

academic success, such as homework; alternatively, it can be seen as the parents' technique for 

participating in the educational decision-making process (Kalaycı & Öz, 2018). Parental 

participation is one of the key indicators of student accomplishment and has a favorable impact 

on their children's learning.  The reason for this is that families are thought to be the most 
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efficient structure for encouraging and maintaining long-term progress (Rintaningrum et al., 

2022). Learners tended to acquire a new language in a motivated atmosphere the more 

favorable their parents were about them learning a new language. According to earlier research, 

children who have parents who speak English fluently are more driven and enthusiastic to study 

the language than other kids. Regarding the teacher's attitude component, we observed a 

noteworthy relationship between students' motivation and teachers' tactics (Seda & Kulmetov, 

2016).  

Parenting strategies were linked to higher levels of academic achievement among teenagers. 

The mindset and parenting style have an impact on kids' academic achievement. It was shown 

that parents' attitudes and parenting styles have a big impact on their kids. Therefore, the 

attitudes and behaviors of their parents may have an impact on their children's accomplishments 

(Kordi & Baharudin, 2010).  

It has been discovered that parental involvement and students' academic progress are positively 

correlated. The strongest correlation found between parental expectations and aspirations for 

their children's academic success and academic achievement was seen in the parental home 

monitoring component. Additionally, the link was stronger when academic achievement was 

presented as a global indicator (e.g., GPA) as opposed to a subject-specific indicator (e.g., math 

grade) (Fan & Chen, 2001).  

2.7.3. Teacher’s Attitudes 

Teachers play an important role in improving learning outcomes, particularly in English 

classes. A supportive setting is vital for optimal learning because it fosters a sense of safety, 

acceptance, and authenticity. This fosters a sense of warmth, safety, and acceptance, resulting 

in more self-motivated, confident, self-directed, and less apprehensive students (Hsu, 2010). 

Student academic progress is greatly impacted by teacher motivation because it fosters a love 

of learning and motivates students to engage in both solo and group projects. Students are 
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motivated to express themselves and to learn concepts, ideas, and abilities to evolve as a whole. 

A teacher who is driven puts out greater effort to provide students with relevant information, 

which favorably influences their conduct. Additionally, this drive encourages the urge to learn, 

express oneself, and take part in both solo and group projects. Students who are motivated have 

higher grades, stronger adjustment potentials, and a more positive self-image (Oko, 2014). 

Motivation is important for student learning in group settings. Two small groups of people with 

distinct reasons for attending and participating in workshop sessions displayed significantly 

different patterns of interaction, resulting in significant discrepancies in group productivity. 

The latter was strongly associated with conceptual learning persistence, with people of the 

more prolific group demonstrating learning for at least five months longer than their less 

productive peers (Sainsbury & Walker, 2009). 

In addition to the attitude of the teacher, parental issues had an important role in the learner’s 

language learning. All of the learners have had some expectations from their parents while they 

are learning new information; therefore enough support should be given to them by their 

families to help them to become motivated learners (Seda & Kulmetov, 2016). 

Despite good classroom management and instructional tactics, English teachers frequently 

struggle to get their students motivated to learn the language, even though student motivation 

is crucial for the effectiveness of English teaching (Hsu, 2010). Additionally, instructors' 

methods of instruction have an impact on students' motivation. Factors including teachers, 

instructors, school conditions, and classmates have an impact on students' interest in and desire 

to learn in school. However, in comparison, teachers are regarded as the most significant 

component because of their significant impact on students' learning. Students' learning 

motivation is influenced by their teachers' feedback when they see that the teacher is interested 

in their personal growth (Tuan, 2012). 
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Children's development is greatly impacted by the attitudes of their teachers, which may cause 

successful attempts to have the unintentional effect of teaching helplessness. A lack of effort 

is seen in the poor accomplishment ratings of certain children. The attitudes of teachers directly 

affect children's achievement more than anything else. (Bertha Garrett, 1985). Teachers who 

have a high sense of their abilities are more driven than those who have a medium sense of 

their abilities. Furthermore, academic achievement is higher for pupils of teachers who support 

a high degree of distributed leadership in the classroom, with medium-level motivation being 

greater than low-level motivation (Engin, 2020).    

Teachers typically think that motivation is important in the classroom since it is necessary for 

good learning. Educators are responsible for identifying classroom activities that promote 

motivation  (Mirhadizadeh, 2016). There is no denying that teacher behavior influences all 

aspects of learning, particularly language acquisition. Instructors can fire students' passions by 

modeling behavior beyond the classroom (Mahmoud & Mahmoudi, 2015). Teachers' ongoing 

participation in professional learning activities is crucial for improving their knowledge, 

instruction, and student outcomes. Previous conceptual research and case studies on teachers' 

professional learning activities have revealed that teachers engage in numerous forms of 

learning processes beyond formal activities such as professional development programs and 

university courses (Akiba & Liang, 2016). Teacher affirmation is the process by which 

instructors communicate to pupils that they are valued and acknowledged as important 

individuals. Teacher confirmation research examines student communication behaviors 

resulting from affirming teacher behaviors using an experimental examination (Goodboy & 

Myers, 2008). Teachers' expectations for their students might become a self-fulfilling 

prophecy. Pupils who are anticipated to do well tend to perform better, whilst students who are 

expected to perform poorly tend to meet their teachers' expectations. School effectiveness 

research has devoted a lot of attention to this component, which is consistently significant, but 
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with generally low to moderate effect sizes (Muijs et al., 2014). A significant and vital role is 

played by teachers in the educational process. Each teacher has unique demands and 

requirements in terms of psychology, society, and finances. In addition, the instructor bears 

accountability for his pupils and their guardians, who anticipate their male children to obtain 

top-notch education (Al Said et al., 2022).  

2.7.4. Students’ Friends 

Friendship influences students' attitudes toward language learning since having partner makes 

them more inclined to enjoy studying. Prior learning experiences have an impact on students' 

current learning results, with success indicating improved learning outcomes (L. T. Tuan, 

2012). A relational aspect that is hardly mentioned in the literature on stative learning but is 

undoubtedly relevant is that of personal relationships or friendship (Barron, 2003). Friend 

support is a learning independence approach in which students who are very invested in their 

group become tutors for their peers. These tutors provide learning materials and tasks to people 

who do not understand the content creating a cooperative learning environment rather than a 

competitive one (Wulanningtyas & Fauzan, 2022).  

Peer pressure from friends can have a good impact on language acquisition if they encourage 

and urge one another to improve their skills. Peer help can result in considerable changes. 

Language exposure from friends who speak: English fluently is also important for language 

learning results (Al-dalawi et al., 2023).  

The support of friends is essential for academic success since it enables pupils to overcome 

obstacles and increase productivity. Additionally, it strengthens students' motivational beliefs 

and fosters their self-belief in their ability to do tasks, including learning. This idea encourages 

students to focus and absorb course content, which eventually improves their academic 

achievement (Shanti et al., 2021). A critical friend is characterized as a reliable individual who 

poses thought-provoking queries, offers information for analysis from a different perspective, 
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and provides criticism in a supportive manner. A critical friend actively promotes the work and 

acts as an advocate for it by taking the time to carefully consider the surrounding circumstances, 

comprehend the task at hand, and comprehend the intended results (Baskerville & Goldblatt, 

2009). The core components of reflection in the Critical Friends group are critical description, 

critical listening, and probing feedback. Three categories exist for feedback: "Cool" feedback, 

which is detached and poses questions; "Hard" feedback, which pushes the boundaries of the 

presenter's ideas and expresses worries; and "Warm" feedback, which is encouraging and 

complimentary (Ahmadpour & Ahmadpour, 2017).  

2.7.5. Environmental Factors 

The motivation of students is also influenced by the environment. The atmosphere, including 

things like classroom management, stops students from being motivated even when they 

attempt to. For instance, if there isn't enough light in the classroom or it's too packed, it 

demotivates pupils since it makes it difficult for them to learn. On the other hand, favorable 

physical circumstances including enough lighting, a pleasant environment, organized 

workstations, various types of visual aids, and practical materials greatly enhance learning. In 

conclusion, much like their friends or peers, children can be impacted by their classroom's 

physical surroundings and learning environment (Tuan, 2012). 

Classrooms can be diverse, with some being lively and encouraging and others being silent and 

sad. Teachers can be active or exhausted, while pupils can be motivated or unchallenged. The 

classroom is a social space in which students spend 20,000 hours in 12 years, influencing their 

attitudes about peers, teachers, subjects, and the educational system. It also has an impact on 

competitiveness, cooperation, rule adherence, disagreements, and power struggles that students 

may encounter in their future lives (Hugerat, 2016). 
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2.7.8. GPA Factors 

GPA is the result of student learning during lectures at a higher education institution, expressed 

as numbers and ranks. GPA is one sign of a student's success in taking lectures. GPA is 

determined by two things: internal and external variables. Internal influences arise from within 

the student itself, whilst external factors originate from outside the student himself. (Hendri et 

al., 2020).  

To determine if the GPA rise was motivated students to improved learning, we looked at 

whether GPA increases predicted changes in standardized test scores, university admission 

exam-taking rates, or performance. None of these achievement metrics had a significant link 

with the GPA rise, implying that the GPA increase is caused by grade inflation rather than 

greater learning. As a result, these findings indicate that schools have intentionally modified 

grading in response to the new university admission criteria (Fajnzylber et al., 2019).  

Grade point average (GPA), which is the weighted average of all course grades, is the most 

often used indicator of academic accomplishment. Furthermore, overall GPA is an essential 

variable utilized in educational research to explain academic achievement because of its high 

reliability and good predictability of academic performance (Meepradit et al., 2022).  

The GPA is a primary instrument used by universities and colleges to assess students' academic 

success, but it is not the only statistic that can accurately represent a student's performance. An 

interesting study investigated the effect of communication, facilities, and family stress on 

student's performance shown by GPA. Test results of specific subjects suggested that factors 

like communication skills and using school facilities were positively affected student's 

performance, but family stress was negatively affected this performance (Sarmita, 2018)  

Academic success is critical in developing competent graduates who are well-prepared with 

knowledge and skills. The Cumulative Grade Point Average (CGPA) measures students' 

academic success. The CGPA determines the total average of students' academic performance 
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for all examination grades across all semesters during their college or university tenure. 

However, some studies have utilized Grade Point Average (GPA) as a measure of academic 

ability (Abu Hasan et al., 2017).  

2.8. Empirical Studies 

The purpose of this study is to look at the connection between tenth-grade pupils at a senior 

high school's motivation and their achievement in studying English. There were 172 first-year 

Senior High School students in all that made up the study's population. In order to assess and 

ascertain the students' motivation and level of English learning achievement, a random sample 

was selected from the community. Utilizing SPSS version 22.0, data analysis techniques 

included descriptive analysis and Pearson correlation. The results indicate a strong correlation 

between students' motivation and their proficiency in learning English. Researchers and 

educators may find the findings helpful in raising student accomplishment through the 

implementation of efficient teaching and learning techniques that foster motivation in learners 

(Dwinalida & Setiaji, 2022).  

Finding the variables influencing Universitas Teknokrat Indonesia students' enthusiasm to 

learn is the aim of this study. It also seeks to identify the sub-factors related to motivation that 

influence how well students learn. The 30 items on the questionnaire 2 for internal motivation 

variables and 3 for extrinsic motivation components are part of the qualitative research 

methodology employed in this study. a five-point Likert scale questionnaire. Thirty students 

majoring in English education, mathematics education, and sports education made up the 

sample. The questionnaire's data were statistically examined and given a descriptive 

description. The findings demonstrated that students' learning motivation was more influenced 

by extrinsic motivation (Pranawengtias, 2022).  

The goal of the current study was to develop the Intrinsic / Extrinsic Motivation Scale of 

English Learning, a measure of motivation for learning the language in a specific Chinese 
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context, and investigate the connection between extrinsic and intrinsic motivation and English 

accomplishment. The findings were examined from the perspective of self-determination 

theory, with particular attention paid to how applicable they are to EFL classrooms. The survey 

included two samples. Sample 1 consisted of 140 students from various non-English majors 

(such as educational technology, journalism, and education) at a Chinese comprehensive 

university. Males accounted for approximately 45.6% of the sample, with a total mean age of 

around 20. Sample 2 included 329 students from the same university who were randomly 

chosen from a variety of non-English majors, including mathematics, physics, education, 

computer science, Chinese literature, and art (Wang, 2008). 

 The goal of communicative language instruction is to help students communicate in the target 

language. The purpose of this study was to look into a particular motivational style that is 

common among English language learners in Grade 12 in one of Bhutan's eastern regions. In 

the second semester of the 2019 academic year, data from 238 respondents from two higher 

secondary schools were collected using the explanatory mixed method methodology. The 

micro and macro components of each generated speech are performed by a learner (Ruteng, 

2018).  

The purpose of the current study was to investigate how academic performance is impacted by 

intrinsic and extrinsic motivation. The following theories were developed in light of the 

literature review. 1) Academic success would be positively correlated with both internal and 

extrinsic motivation. 2. Academic achievement would be impacted differently by gender in 

terms of internal and extrinsic motivation. 200 students, 100 of whom were female and 100 of 

whom were male, were chosen at random from various colleges in Karachi. The participants' 

ages ranged from 18 to 21 years old, with an average age of 18.56. Their socioeconomic class 

was middle-class to upper-class, and they had at least an intermediate degree of education 

(Ayub, 2010). 
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This study examines the relationship between students' extrinsic and intrinsic motivational 

orientations and their perceptions of their teachers' communicative style, specifically how 

much they believe their teachers support their autonomy and offer insightful feedback about 

their learning progress. 78 Anglophone students enrolled in a 6-week summer French 

immersion program in Ottawa, Canada, made up the participants. Stronger sentiments of 

intrinsic motivation were linked to better language learning outcomes, such as increased 

motivational intensity, increased self-evaluations of competence, and decreased fear, according 

to correlational analyses (Noels et al., 1999).  

By examining the impacts of perceived autonomy support, incentives, consumer perceived 

value, and natural content belief on phases of product consumption for herbal medicines, this 

research study addressed the gaps in the literature and practical applications. A cross-sectional 

survey questionnaire and experiment were used in a multi-method quantitative study. 

Information was gathered from Universiti Teknologi Malaysia and Universiti Malaysia Sabah. 

A total of 363 useable samples were gathered; 184 of them were assigned to the experiment 

group, and the other samples were assigned to the control group (Yinling & Tam, 2020). 

This study aims to explore the internal motivation and anxiety that English as a Foreign 

Language (EFL) learners experience in relation to different majors, gender disparities, and 

language competency. It focuses on EFL students at a Taiwanese technological university. In 

this study, 857 first-year students from a technical university in Taiwan were polled and 

examined.  The results can assist students in understanding the psychological aspects of English 

learning motivation and anxiety (Tsai, 2013). 

The purpose of this study is to investigate how Pakistani students' motivation plays a part in 

their English language acquisition. Any activity's ability to succeed is thought to be 

significantly influenced by motivation. It is essential to reaching the intended objectives. The 

nature of the investigation was quantitative. A Likert scale questionnaire was created to gather 
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information from fifty Pakistani intermediate students attending a private institution. The group 

was split into 25 males and 25 females based on gender. Ultimately, a number of 

generalizations about the significance of motivation in English language acquisition for 

Pakistani learners were drawn from the findings (Rehman et al., 2014) 

The purpose of this study piece is to investigate student motivation. Important academic 

outcomes may be significantly influenced by student motivation. However, as kids become 

older, their motivation could decrease. This study looked at six incentive factors for learning 

English in kids from 78 schools in Singapore (N = 4214): self-efficacy, interest, mastery goal 

orientation, engagement, avoidance coping, and effort withdrawal. Gender and grade 

differences in these categories were investigated using a large and diverse sample of students 

from primary 5 (5th grade) and secondary 3 (9th grade). The routes from grade and gender as 

well as the grade gender interaction variable were shown to be significant using a MIMIC 

approach to structural equation modeling (Yeung et al., 2011). 

2.9. Research Gap 

Numerous studies have already looked at why authors, both foreign and Cambodian, choose to 

study English, as the literature review section explains. Unfortunately, there are still 

surprisingly few research on motivation in Cambodia, particularly in the context of a university 

nowadays. Furthermore, no research has been done on what motivates students in Cambodian 

universities to learn English. As a result, this is a relatively new study that uses a survey 

questionnaire to fill in certain gaps by determining the factors that influence students' academic 

performance in relation to intrinsic and extrinsic motivation to boost English topic learning. 
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Figure 2.1. Conceptual Framework

2.10. Summary of the Chapter 

Teachers need to be aware that every student is driven differently, even if motivation is one of 

the most significant factors that directly affects students' academic performance, according to 

the literature review conducted for this study. They should provide an enjoyable learning 

environment where students can develop their confidence, spontaneity, independence, and self-
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stimulation. Instructors need to be aware of the needs and interests of their students. Pupils are 

especially drawn to instructional materials that provide humor, fun, pleasure, and enjoyment. 

This suggests that they would rather learn. A key element in improving English learning is 

motivation. Instructors should create the best conditions possible for students to become 

motivated. Motivation is a vital quality that pushes people to achieve their goals, especially in 

education, where it has a substantial impact on academic success. While intrinsic motivation 

emerges from internal fulfillment and enjoyment of learning, extrinsic motivation is derived 

from external rewards and recognition. Although both types can impact behavior, intrinsic 

motivation is more effective for sustained engagement and mastery. Students in some 

circumstances, such as Indonesian schools, frequently struggle with motivation to learn 

difficult topics such as English, emphasizing the significance of developing both internal and 

extrinsic motivational components. 

 

 

 

 

 

 



37 

CHAPTER THREE 

RESEARCH METHODOLOGY 

The third chapter is devoted to research methodology. The current study will examine the motivational 

elements that support students' reading comprehension through the use of a quantitative approach to 

survey design. Research design, population and sampling, data collection methods, researcher tools, 

validity and reliability, data analysis, ethical considerations, and a summary of the chapter are all 

covered in this chapter. Data analysis is accomplished by a variety of techniques, such as data gathering 

methods, research tools, and data analysis itself.  

3.1. Research Design 

The study used a quantitative approach. Different kinds of quantitative designs exist. Survey 

design, informal comparative design, correlational design, and experimental design are some 

of these types. A survey design was used in this investigation. 

3.2. Population and Sampling Techniques 

The survey was completed by using probably random. The technique to conduct this research 

is simple random sampling. The 152 students from the National University of Cheasim 

Kamchaymear were randomly to complete the questionnaire. These students were between the 

ages of 17 and 25. It was determined to approve this research. Each intended participant 

consented to our research. Then the data collection process was completed.  

3.3. Data Collection Procedure 

Students from National University of Cheasim Kamchaymear were given the questionnaire. A 

sample of 152 students was selected to partake in the research. They offered to take part after 

hearing about the goals of the study and research ethics from the first author. The study's ethical 

concerns, to put it briefly, followed the four standards of ethics: (1) protecting participants from 

injury, (2) getting their consent, (3) maintaining participant privacy, and (4) avoiding 

disappointment. 
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Figure 3.1. Data Collection Procedures 

In order to obtain data from the National University of Cheasim Kamchaymear located in 

Cambodia, the researcher requests permission from the principal. Prior to beginning data 

collection, invitations to participate in the study were extended to the chosen participants 

through letter to the principals of the NUCK. Before completing the questionnaires to obtain 

accurate and trustworthy data, the respondents were provided pertinent instructions and given 

the assurance of anonymity. The contributors were ethically told that the surveys were only a 

survey and not a test or quiz. 

3.4. Research Instruments 

The questionnaire used in this study contained three sections. The first section was about 

demographic information such as students’ names, gender, and age range. The second section 

Ask permission from the director 

Researcher explain the objectives of the data collection 

The researcher drops the questionnaire  

By using Google Form into the telegram. 

The participants work on the questionnaire and give  

Feedback by individually. 

The researchers collect the data and says thanks to  

All participant. 
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aimed to examine the levels of intrinsic motivation on students’ academic performance. It 

consisted of 8 items. The third section contained an optional comment space in which students 

could write their suggestions on how to investigate the levels of extrinsic motivation on 

students’ academic performance. It consisted of 8 items (Em et al., 2022). The fourth section 

aimed to investigate if there is a significant difference in perception between male and female 

students. It consisted of 8 items. Participants were asked to circle or tick one of the five supplied 

options for each sentence (1 = strongly agree, 2 = agree, 3 = neutral, 4 = strongly disagree, and 

5 = disagree) on a Likert scale with five possible responses. Thus, reliability was confirmed by 

utilizing the five-point Likert scale. It took about 30 minutes to complete the questionnaire, 

and all the 200 students completed the questionnaires. There were only 200 students who 

responded to the four sections and offered their suggestions in the comment space. 

3.5. Validity and Reliability  

Validity is an absolute necessity for quantitative research. Since an invalid test or instrument 

is useless, validity is crucial to the useful analysis. An instrument's ability to calculate what it 

is a measure of its quality. Reliability of data and results is crucial in any research process. 

Replicability, accuracy, stability, and trustworthiness all contribute to the analysis’s 

dependability. This reliability suggests that the analysis would produce the same outcomes if 

it could witness the same thing twice or more. 

Table 3.1.  Reliability of the Indicators According to Cronbach's alpha’s Analysis 

Constructs Number of Statements Cronbach's alpha 

Intrinsic 8 0.81 

Extrinsic 8 0.80 

Academic performance 8 0.84 
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Table 3.1 presents the reliability of three different constructs Intrinsic motivation, Extrinsic 

motivation, and Academic performance—based on their respective number of statements and 

Cronbach’s alpha coefficient values. The reliability analysis is conducted to assess the internal 

consistency of the items within each construct, indicating how closely related the set of 

statements are as a group. 

• Intrinsic motivation: This construct is measured by 8 statements, and the Cronbach’s 

alpha value is 0.81. This indicates a good level of internal consistency, suggesting that 

the statements are sufficiently related and can reliably measure the concept of 

"Opportunities." 

• Extrinsic motivation: This construct also consists of 8 statements, with a Cronbach’s 

alpha of 0.80, which indicates a high level of internal consistency. A value above 0.80 

is generally considered excellent, suggesting that the items measuring "Challenges" are 

highly reliable. 

• Academic performance: The third construct, "Ethics," is represented by 8 statements as 

well. Its Cronbach’s alpha value is 0.84, indicating acceptable internal consistency. 

While this value is lower compared to the other two constructs, it still falls within the 

generally accepted threshold for reliability (0.70 or above). 

In summary, all three constructs intrinsic motivation, Extrinsic motivation, and Academic 

performance demonstrate reliable internal consistency according to Cronbach's alpha, making 

the measurement tool valid for further statistical analysis. The values suggest that the constructs 

are suitable for research and can provide trustworthy data. 
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Table 3.2. Selection of the Alpha Coefficient 

Cronbach's alpha Internal Consistency 

α ≥ 0.9 Excellent 

0.9 > α ≥ 0.8 Good 

0.8 > α ≥ 0.7 Acceptable 

0.7 > α ≥ 0.6 Questionable 

0.6 > α ≥ 0.5 Poor  

0.5 > α Unacceptable 

Source: Adapted from Siswaningsih et al. (2017) 

The table displays the ranges of Cronbach's alpha values and the corresponding degrees of 

internal consistency. The table classifies values between 0.8 and 0.9 as good, and an alpha of 

0.9 or higher is considered outstanding. Values between 0.6 and 0.7 are considered 

problematic, whereas an alpha between 0.7 and 0.8 is considered acceptable. The researcher 

views any Cronbach's alpha value below 0.5 as unsatisfactory and considers any value between 

0.5 and 0.6 as bad. This categorization system assists researchers in assessing the reliability of 

their measurement tools, ensuring a sufficient evaluation of the internal consistency of the 

items. 

3.6. Data Analysis 

The quantitative data from the current study were analyzed using the Statistical Package for 

the Social Sciences (SPSS) 26. Following that, all of the extrinsic motivation items were 

computed and examined with a focus on M and SD, and all of the intrinsic motivation items 

underwent the same procedures. To determine the degree of students' motivation to study 

English, the total extrinsic and intrinsic motives were also summed. At every level of the 

analysis, minimum (Min) and maximum (Max) values were also taken into account; however, 
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the results did not include them. Additionally, an overall motivation was calculated using all 

of the components from both motivations. Every element’s frequency and percentage were 

calculated and statistically examined. Descriptive statistics were used to check the significant 

distribution of the answer for items on a 5-point Likert scale. Mean (M) and Standard Deviation 

(SD) were generated to identify significant differences in students’ motivation. 

3.7. Ethical Consideration  

This ethical perspective comes from the Institute of Foreign Languages at the National 

University of Cheasim Kamchaymear. The official letters were issued by the Institute of 

Foreign Languages at the NUCK. If an educational researcher is unfamiliar of ethics and 

academic honesty, ethical considerations in research may appear like a pipe dream (Khan, 

2016a). Ethical conduct in research projects builds public trust, supports research objectives, 

values collaboration, holds researchers accountable, and protects participants. It also promotes 

truth, new information, respect, trust, fairness, and accountability in research collaborations 

(Mcgregor, 2023). Their rights fall into four categories, and the researcher is responsible for 

protecting them: Consider the following factors: (a) the right to privacy; (b) the assurance of 

anonymity; (c) the assurance of secrecy; (d) the avoidance of injury, treachery, or deception; 

and (e) having in mind the rights of participants (Govil, 2013). Obtain participants' consent by 

informing them about the use of their data and what will happen to case materials, photos, 

audio, and video recordings (Gajjar, 2013). As plagiarism is rightly thought to diminish or even 

completely obliterate the genuine value of a scholarly work, it is considered a form of academic 

dishonesty (Khan, 2016a). According to Gajjar (2013) ensuring the confidentiality and privacy 

of persons is a fundamental aspect of psychology practice. Nonetheless, a large number of 

privacy issues are unique to the research population. According to experts, researchers ought 

to devise methods that inquire about participants' willingness to discuss challenging subjects 

without putting them in uncomfortable circumstances. That might mean that they ask a series 
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of more in-depth interview questions and give participants the option to end the session at any 

time if they feel uncomfortable. And since research participants can choose how much 

information about themselves to disclose and under what conditions.  

3.8. Summary of the Chapter 

To summarize, the purpose of this research is to identify the motivational elements that increase 

students' reading comprehension. This analysis included two variables. Students' motivation is 

an independent variable, whereas academic success is the dependent variable. This study 

utilized a survey methodology. The population for this study is drawn from years 2, 3, and 4, 

using simple random sampling approaches. The research group comprises of 152 students. A 

questionnaire serves as the data collection instrument. The questionnaire was designed to 

collect information about students' intrinsic and extrinsic motivation and academic 

achievement. This study employed content validity to create an instrument validity 

questionnaire, and it used two approaches to examine instrument reliability. The researcher 

analyzed the data using the SPSS program.
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CHAPTER FOUR 

FINDINGS 

This chapter presents the findings of the research conducted to find out the factors of 

motivation. Following the methodology outlined in Chapter 3, data was collected through 

surveys, interviews, experiments, and analyzed using a questionnaire. The results are organized 

into sections, providing a comprehensive overview of the key insights obtained from the data.  

4.1. Demographic Findings 

Table 4.1. Demographic Information of the Samples (n = 152) 

Variables Values No. of Participants Percentages 

Sex 

Male 51 33.55 

Female 101 66.44 

Age 

19-25 118 77.63 

26-30 34 22.37 

Years 

Year 1 21 13.81 

Year 2 51 33.55 

Year 3 41 26.97 

Year 4 39 25.67 

Table 4.1. Provided demographic data reveals significant trends among the participants. A 

striking majority are female (66.44%), suggesting potential gender imbalances in the 

population being studied. The age distribution indicates that a substantial portion (77.63%) 

falls within the 19-25 age range, which may reflect the typical age of students in higher 

education, while the absence of participants aged 26-30 indicates a potential gap in that 

demographic. In terms of academic performance, the data shows a fairly even distribution 

across the four years, with Year 4 students making up 33.55% and Year 1 students at 13.81%. 
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This could suggest a retention of students as they progress, though further investigation would 

be needed to understand the factors influencing student persistence and performance.  

4.2. Intrinsic Motivation  

Table 4.2. Descriptive Statistics of Intrinsic Motivation  

Table 4.2. Presents the descriptive statistics of English motivation among the 152 participants, 

focusing on the mean, standard deviation (SD), and the range of responses (minimum and 

maximum) for each statement related to English motivation. 

Statements N Minimum Maximum Mean SD 

Q1 152 1.00 2.00 1.3947 .49041 

Q2 152 1.00 4.00 1.6645 .61916 

Q3 152 1.00 5.00 1.7303 .60866 

Q4 152 1.00 5.00 1.9145 .78008 

Q5 152 1.00 5.00 1.7697 .94533 

Q6 152 1.00 5.00 3.0855 1.53952 

Q7 152 1.00 4.00 1.6250 .58471 

Q8 152 1.00 5.00 2.6316 1.45886 

Intrinsic 

motivation 

152 1.00 3.50 1.9770 .63190 

Note: See the questionnaire in appendix for the detailed statement of Q1 to Q8 

Q1: Responses indicate a low level of agreement, with a mean of 1.39, suggesting limited 

positive sentiment. 

Q2: With a mean of 1.66, participants show slightly more agreement, though still leaning 

toward lower scores. 

Q3: A mean of 1.73 indicates mild agreement, reflecting a slightly more favorable view. 



46 

Q4: The mean score of 1.91 suggests moderate agreement, indicating a stronger positive 

response than previous questions. 

Q5: Participants express a mean score of 1.77, indicating a generally low level of positivity. 

Q6: This question stands out with a higher mean of 3.09, indicating stronger agreement or 

positive sentiment among participants. 

Q7: A mean of 1.63 reflects low agreement, similar to earlier responses. 

Q8: With a mean of 2.63, this question shows a moderate level of agreement, higher than many 

preceding questions. 

Intrinsic motivation: The mean score of 1.98 indicates a low level of intrinsic motivation among 

participants. The relatively low SD (0.63) suggests that responses were somewhat consistent, 

with most participants reflecting similar feelings about their internal drive to engage in 

academic activities. The maximum score of 3.50 indicates that while some participants 

experience a moderate level of intrinsic motivation, the overall trend is toward lower 

motivation. 

4.3. Extrinsic Motivation  

Table 4.3. Descriptive Statistics of extrinsic Motivation 

Table 4.3 presents the descriptive statistics of English motivation among the 152 participants, 

focusing on the mean, standard deviation (SD), and the range of responses (minimum and 

maximum) for each statement related to English motivation. 

Statements N Minimum Maximum Mean SD 

Q9 152 1.00 4.00 1.3684 .52341 

Q10 152 1.00 5.00 2.1842 1.26293 

Q11 152 1.00 4.00 1.7434 .48140 

Q12 152 1.00 5.00 1.6513 .68339 

Q13 152 1.00 5.00 2.0592 1.12311 
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Q14 152 1.00 5.00 1.7237 .95735 

Q15 152 1.00 2.00 1.5987 .49179 

Q16 152 1.00 5.00 2.1513 1.00831 

Extrinsic 

motivation 

152 1.00 3.13 1.8100 .56692 

Note: See the questionnaire in appendix for the detailed statement of Q9 to Q16 

Q9: A mean of 1.37 indicates very low positive sentiment, one of the lowest scores. 

Q10: The mean score of 2.18 shows a moderate level of agreement, indicating some positivity. 

Q11: A mean of 1.74 suggests low to moderate agreement among participants. 

Q12: With a mean of 1.65, responses indicate low agreement. 

Q13: A mean of 2.06 reflects a moderate level of agreement, indicating a more favorable view. 

Q14: Participants show a mean score of 1.72, suggesting low to moderate positivity. 

Q15: The mean of 1.60 indicates limited positive sentiment, similar to earlier low scores. 

Q16: A mean of 2.15 reflects a moderate level of agreement, indicating some positive 

sentiment. 

Extrinsic motivation:  The mean score of 1.81 is lower than that of intrinsic motivation, 

indicating even less reliance on external factors to motivate participants. The SD of 0.57 shows 

that there is a strong consensus among participants regarding low extrinsic motivation. The 

maximum score of 3.13 suggests a few participants do find some degree of motivation from 

external sources, but the overall trend is low. 

4.4. Descriptive Statistics of Academic Performance 

Table 4.4 presents the descriptive statistics of English motivation among the 152 participants, 

focusing on the mean, standard deviation (SD), and the range of responses (minimum and 

maximum) for each statement related to English motivation. 
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Statements N Minimum Maximum Mean SD 

Q17 152 1.00 5.00 2.0855 .96936 

Q18 152 1.00 3.00 1.8224 .50300 

Q19 152 1.00 5.00 2.3421 1.33771 

Q20 152 1.00 5.00 1.9013 .69777 

Q21 152 1.00 5.00 2.3026 1.14533 

Q22 152 1.00 5.00 1.9671 .96576 

Q23 152 1.00 3.00 1.7829 .59710 

Q24 152 1.00 5.00 2.1316 .90389 

Academic 

performance 

152 1.00 3.00 2.0419 .64093 

Note: See the questionnaire in appendix for the detailed statement of Q17 to Q24 

Q17: With a mean score of 2.09, this question shows a slight inclination toward agreement. 

Q18: A mean of 1.82 suggests low to moderate agreement, with responses leaning toward 

neutrality. 

Q19: The mean score of 2.34 indicates a higher level of agreement, showing more positivity. 

Q20: A mean of 1.90 reflects moderate agreement, indicating some positive sentiment. 

Q21: With a mean of 2.30, responses indicate a moderate level of agreement. 

Q22: The mean score of 1.97 suggests low to moderate agreement, indicating some positivity. 

Q23: A mean of 1.78 reflects low to moderate sentiment. 

Q24: The mean of 2.13 indicates moderate agreement, showing some level of positivity. 

Academic performance: The mean score of 2.04 for academic performance indicates a 

moderate perception of success in academic pursuits. The SD of 0.64 suggests variability in 

responses, indicating that while some participants feel adequately performing, others may feel 
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less confident. The maximum score of 3.00 suggests that perceptions of academic success are 

not overwhelmingly positive but do reflect some level of achievement.  

Table 4.5. Group Statistics 

Variables Sex N Mean Std. Deviation Std. Error Mean 

Intrinsic motivation 

Male 51 2.1275 .56871 .07964 

Female 101 1.9010 .65104 .06478 

Extrinsic motivation 

Male 51 1.9828 .45209 .06331 

Female 101 1.7228 .60016 .05972 

The statistical data comparing male and female participants' extrinsic and intrinsic drive is 

displayed in the table. In terms of intrinsic motivation, men (N=51) have a mean score of 

2.1275, which is higher than females (N=101), whose mean is 1.9010. This suggests that men 

have a stronger internal drive. Male standard deviation is 0.56871, which indicates moderate 

variability; female standard deviation is 0.65104, which indicates slightly higher variability. 

Males again score higher than females in terms of extrinsic motivation, with a mean of 1.9828 

versus 1.7228, indicating a stronger dependence on outside stimuli. Males have a smaller 

extrinsic motivation standard deviation (0.45209) than females do (0.60016), which may 

indicate that male responses are less variable. Overall, the data shows that there are gender 

disparities in the sorts of motives, with men scoring higher for both extrinsic and intrinsic 

incentives.
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Table 4.6. Independent Samples Test 

Variables 

Levene's Test 

for Equality of 

Variances t-test for Equality of Means 

F Sig. t df 

Sig. (2-

tailed) 

Mean 

Difference 

Std. Error 

Difference 

95% Confidence Interval 

of the Difference 

Lower Upper 

Intrinsic 

motivation 

Equal variances assumed 1.312 .254 2.110 150 .037 .22646 .10733 .01439 .43853 

Equal variances not assumed   2.206 113.268 .029 .22646 .10266 .02309 .42984 

Extrinsic 

motivation 

Equal variances assumed 7.437 .007 2.727 150 .007 .26007 .09537 .07162 .44852 

Equal variances not assumed   2.988 127.929 .003 .26007 .08703 .08787 .43227 

The findings of an independent samples t-test examining extrinsic and intrinsic motivation in two groups are shown in Table 4.6. Levene's Test 

for intrinsic motivation shows equal variances (F = 1.312, Sig. = 0.254), supporting the t-test's premise of equal variances. A statistically significant 

difference in means, with a mean difference of 0.22646 and a 95% confidence interval ranging from 0.01439 to 0.43853, is shown by the t-test 

findings, which reveal a t-value of 2.110 with 150 degrees of freedom and a significance level of 0.037. This result is supported by the t-value of 

2.206 (Sig. = 0.029) when equal variances are not assumed. Levene's Test for extrinsic motivation shows unequal variances (F = 7.437, Sig. = 
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0.007), which affect the t-test results. The t-value is 2.727 (Sig. = 0.007) with a mean difference of 0.26007 and a confidence range ranging from 

0.07162 to 0.44852, assuming equal variances. The t-value rises to 2.988 (Sig. = 0.003) when variances are not assumed, further demonstrating 

the existence of significant differences. Overall, the findings show significant differences between the groups in both categories of motivation. 
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Table 4.7. Independent Samples Effect Sizes 

The effect sizes for intrinsic and extrinsic motivation, which measure the size of the variations 

between the two groups examined in the independent samples t-test, are shown in Table 4.7. A 

dependable difference is suggested by Cohen's d for intrinsic motivation, which is 0.62480 and 

indicates a medium to large effect size with a 95% confidence interval spanning from 0.362 to 

0.701. Glass's delta, which reflects a strong impact with a confidence interval ranging from 

0.348 to 0.687, is marginally larger at 0.65104 than Hedges' adjustment, which provides an 

effect size of 0.62795 that is comparable. Cohen's d for extrinsic motivation is 0.55521, 

indicating a medium effect size with a confidence interval ranging from 0.468 to 0.808. A 

similar effect size of 0.55800 is provided by Hedges' correction, and Glass's delta has a 

confidence band of 0.433 to 0.774 and is 0.60016. Overall, the findings suggest that there are 

notable and statistically significant differences between the two motivational styles, with 

intrinsic motivation having a marginally larger impact. 

Variables 

Standardize 

Point 

Estimate 

95% Confidence 

Interval 

Lower Upper 

Intrinsic motivation 

Cohen's d .62480 .362 .023 .701 

Hedges' 

correction 

.62795 .361 .023 .698 

Glass's delta .65104 .348 .007 .687 

Extrinsic motivation 

Cohen's d .55521 .468 .127 .808 

Hedges' 

correction 

.55800 .466 .126 .804 

Glass's delta .60016 .433 .090 .774 
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4.5. Summary of the Chapter  

The study involved 152 participants, mainly females aged 19-25, showing that males had 

significantly higher intrinsic and extrinsic motivation than females, while both genders had 

different significant. This study found that motivation affects students’ academic performance. 
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CHAPTER FIVE 

DISCUSSION 

This chapter summarizes the findings on the impact of intrinsic and extrinsic motivation on 

academic achievement among university students learning English in Cambodia. It emphasizes 

the importance of intrinsic and external motivational variables. The chapter also compares 

current findings to prior studies, addressing research gaps in understanding motivation in 

Cambodian higher education. 

5.1. Summary of the Findings 

Since it promotes a sincere interest in learning, intrinsic motivation has a favorable impact on 

academic performance. Intrinsically driven students connect with the subject matter more 

profoundly and are more tenacious when faced with obstacles. Their enthusiasm for learning 

improves their capacity to remember knowledge and apply it imaginatively, leading to higher-

caliber output. Furthermore, as they place more emphasis on personal development than on 

rewards from outside sources, intrinsically motivated learners frequently report feeling less 

anxious. All things considered, this innate motivation fosters an optimistic outlook on learning, 

encouraging not only scholastic achievement but also a lifetime love of learning. 

When compared to intrinsic motivation, extrinsic incentive typically has less of an effect on 

academic success in English. While grades and recognition from outside sources can motivate 

students to finish homework and score well on exams, they frequently don't develop a thorough 

comprehension or a sincere love in the subject. Instead of connecting deeply with the content, 

students would prioritize meeting short-term objectives, which could stifle their critical 

thinking and inventiveness. Furthermore, students who are motivated largely by external 

factors may feel anxious about performing well, which can have a detrimental effect on their 

entire educational experience. Thus, extrinsic motivators are less successful than intrinsic 

motivators in fostering long-term engagement and a love of learning in English studies, even 
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though they can drive some degree of achievement. Student has low intrinsic and extrinsic 

motivation that is effect on their academic performance.  

To sum up, the significant disparities between male and female participants' extrinsic and 

intrinsic motivation are revealed by the analysis. In terms of intrinsic motivation, males 

outscored women, suggesting that men typically possess a higher internal drive. Men's 

reactions are moderately variable, whereas women's responses are marginally more variable. 

Men outscored women in extrinsic motivation as well, indicating that they are more impacted 

by outside forces. The statistical results demonstrate a substantial difference between the two 

motivational categories, with variations in intrinsic motivation being noticeably greater than 

those in extrinsic drive. This suggests a medium-to-large effect and highlights the influence of 

gender on motivational drives. These understandings can guide workplace and educational 

initiatives meant to improve motivation across all genders. 

5.2. Comparison of Current Findings with the Previous Studies 

The purpose of this research paper is to look into the relationship between students' motivation 

and English learning achievement in tenth grade at a senior high school. The study found that 

there was a substantial association between students' motivation and their English learning 

achievement (Dwinalida & Setiaji, 2022).  

Finding the variables influencing Universitas Teknokrat Indonesia students' enthusiasm to 

learn is the aim of this study. It also seeks to identify the sub-factors related to motivation that 

influence how well students learn. The findings demonstrated that students' learning motivation 

was more influenced by extrinsic motivation (Pranawengtias, 2022).  

The goal of the current study was to develop the Intrinsic / Extrinsic Motivation Scale of 

English Learning, a measure of motivation for learning the language in a specific Chinese 

context, and investigate the connection between extrinsic and intrinsic motivation and English 

accomplishment. Previous research revealed that students are more pushed by extrinsic factors 
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than by internal ones, and it also showed how highly motivated they were to learn English as a 

foreign language. Extrinsic motivation can be impacted by external factors. These incentives 

could come from outside sources, such as parental or guardian expectations, learning how to 

obtain rewards from other sources, getting the best grade in the class, or preparing for tests 

(Wang, 2008). 

The purpose of the current study was to investigate how academic performance is impacted by 

intrinsic and extrinsic motivation. Academic achievement would fluctuate depending on 

gender in terms of intrinsic and extrinsic motivation (Ayub, 2010). 

This study examines the relationship between students' extrinsic and intrinsic motivational 

orientations and their perceptions of their teachers' communicative style, specifically how 

much they believe their teachers support their autonomy and offer insightful feedback about 

their learning progress. Stronger sentiments of intrinsic motivation were linked to better 

language learning outcomes, such as increased motivational intensity, increased self-

evaluations of competence, and decreased fear, according to correlational analyses (Noels et 

al., 1999).  

The purpose of this study is to investigate how Pakistani students' motivation plays a part in 

their English language acquisition. Any activity's ability to succeed is thought to be 

significantly influenced by motivation. It is essential to reaching the intended objectives. 

Ultimately, a number of generalizations about the significance of motivation in English 

language acquisition for Pakistani learners were drawn from the findings (Rehman et al., 2014) 

The purpose of this study piece is to investigate student motivation. Important academic 

outcomes may be significantly influenced by student motivation. However, as kids become 

older, their motivation could decrease. Significant relationships were identified between the 

routes from grade and gender and the grade gender interaction variable (Yeung et al., 2011). 
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Moreover, the results of this study show that students have low intrinsic motivation and low 

extrinsic motivation that is effect on their academic performance. And the current study 

demonstrate that intrinsic motivation is stronger than extrinsic drive. Respondents that have a 

strong intrinsic motivation orientation may have different perspectives on the value of 

education for their own development. This suggests that students still enjoy learning, want to 

participate in academic activities for the sake of participating in them, and strive for a higher 

level of knowledge to demonstrate their own competence, despite their socioeconomic status 

or other circumstances that the researcher is unaware of. Teachers can also gain insight into 

their students' motivation in the classroom by using their self-assessment. In this current study 

there is a significance different in perception between male and female student. There is an 

intrinsic motivation of male student stronger than female student.  

 5.3. Detailed Explanation of the Current Findings 

The results show the varying degrees of agreement and attitudes of participants about the stated 

questions. The majority of responses indicate a low to moderate optimism trend. Many of the 

questions show a limited spectrum of positive feelings, suggesting that people might not be 

totally satisfied or engaged. Conversely, certain questions indicate a little increase in 

agreement, indicating higher levels of approval during those periods. Particularly, one question 

stands out for having a notably higher level of positive emotion, suggesting a strong degree of 

acceptance or agreement. On the other hand, a small percentage of the questions exhibit very 

little emotion, which may indicate concerns or dissatisfaction. This version highlights both 

participants' areas of strength and those that need attention, offering insights into their overall 

perspectives and experiences. 

 5.4. Gaps in Knowledge Completion 

The current study highlights a huge research gap in the study of motivation among Cambodian 

university students learning English. While current literature has addressed different elements 
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of English language learning, particularly in foreign environments, there is a noticeable lack of 

concentrated research on the unique motives that drive Cambodian students in this field. 

Furthermore, previous research has mainly ignored the distinct socio-cultural and educational 

aspects that may influence motivation in Cambodian university settings. This gap emphasizes 

the need for targeted research that investigates not just internal and extrinsic motivating 

variables, but also the environmental impacts that shape students' academic achievement in 

English language learning. The current study intends to fill this gap, give valuable insights to 

the area, and inform educational methods in Cambodia. 

5.5. Summary of the Chapter 

 This current study found that student have low intrinsic and extrinsic motivation. The findings 

also indicate that intrinsic motivation significantly enhances academic performance by 

fostering deeper engagement, resilience, and reduced anxiety, while extrinsic motivation, 

although helpful for short-term achievements, often fails to inspire genuine interest and can 

lead to anxiety. Gender differences were observed, with males showing higher levels of both 

intrinsic and extrinsic motivation. Unlike previous studies that primarily highlighted extrinsic 

motivation among students learning English, this study found that intrinsic motivation is 

stronger, suggesting students’ value education for personal growth. Additionally, the research 

highlights a gap in understanding the unique motivations of Cambodian university students, 

emphasizing the need for targeted studies to inform educational practices in that context. 
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CHAPTER SIX 

CONCLUSION AND RECOMMENDATION 

This chapter highlights the study's findings regarding motivation and academic achievement among 

Cambodian students. It emphasizes the impact of motivation on academic success and investigates the 

inherent and extrinsic elements that motivate pupils. Furthermore, the chapter examines difficulties 

related to participant diversity and proposes future study topics. Finally, it provides practical ideas for 

educational authorities and institutions that will improve motivation and academic accomplishment. 

6.1. Conclusion 

Motivation is essential in attaining any goal, especially learning a second language. It is an 

internal condition that motivates, directs, and maintains effort, and it is strongly linked to all 

levels of schooling. Motivation is critical to students' performance in English studies and is 

considered as a fundamental component in assuring academic achievement. However, not all 

pupils are extremely motivated to learn foreign languages, as some still regard English as a 

challenging subject (Pathan et al., 2010). Motivation comes from both conscious and 

unconscious sources, and it is required for high levels of achievement in professions such as 

elite athletics, medicine, and music. The learner's goal can be short-term, such as completing a 

classroom exercise, or long-term, such as achieving native-level performance in the language 

classroom (Lestari, 2020). There are two kinds of motivation intrinsic motivation and extrinsic 

motivation. Intrinsic motivation is a person's drive to complete a task or achieve a goal, and it 

can play an important role in teachers' classroom effectiveness as well as their personal and 

professional fulfillment. It is primarily motivated by self-satisfaction and personal fulfillment, 

which can be attained through personal challenges, enjoyment, and participation in the activity  

(Aquilina, 2023).  Intrinsic motivation can be present in a variety of areas of life, including 

learning English or mathematics, because it promotes happiness, purpose, and the desire to 

influence the world. Teachers who sincerely want to learn are keen to test new ideas and 
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develop new skills. Intrinsic motivation can be created by setting personal goals, having fun 

with coworkers, or doing work that makes the individual feel fulfilled. Furthermore, extrinsic 

motivation is a type of motivation that stems from outside sources, such as rewards, praise, or 

punishment. It can have an impact on classroom conduct, such as teachers striving to improve 

performance in response to external pressures from parents, administrators, and stakeholders 

(Aquilina, 2023). This drive can take several forms, including income raises, recognition, and 

social approval. It can be influenced by money gain, test requirements, or career progression 

prospects. Money can be viewed as dominating since it might represent different things to 

different people, potentially influencing their psychological health. Extrinsic motivation is 

driven by external benefits such as money, grades, coercion, and the threat of punishment, 

whereas intrinsic motivation is driven by intrinsic rewards. To sum up this current study was 

carried at National University of Cheasim Kamchaymear at Kampong Cham province and there 

were 152 students participated in the study. The results show that students have low intrinsic 

and extrinsic motivation that effect on students’ academic performance.  

6.2. Limitation of the Current Study 

One major weakness of the current study is the small number of participants, which may have 

an impact on the findings' generalizability. The sample size was small, which limited the 

diversity and representativeness of the population under study. This constraint may have an 

impact on the strength of the conclusions reached and the results' application to other situations. 

Future studies should attempt to involve a broader and more diverse set of individuals in order 

to improve the validity and reliability of the findings. Moreover, a university's ban on surveying 

students made it difficult to get primary data directly from them, which is a major shortcoming 

of the current study. This restriction limited the amount of data that could be analyzed and 

made it impossible to thoroughly examine the viewpoints of the participants. 
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6.3. Future Studies 

Future studies could try using qualitative or mixed methodologies approaches to gain a more 

detailed view of the subject topic. Qualitative methods, like as interviews or focus groups, can 

better capture people' experiences and viewpoints, offering insights that quantitative data alone 

may miss. A mixed methods strategy, which mixes qualitative and quantitative techniques, 

would allow researchers to triangulate their findings, increasing the validity and richness of the 

results. This complete method would allow for a more holistic investigation of the topic matter 

while also accommodating varied participant viewpoints, resulting in more robust and practical 

results. 

6.4. Recommendation 

All efforts should be made to support recent graduates from universities by giving English 

departments access to facilities for teaching the language and by planning events that will 

contribute to the development of future English teachers' deeper understanding. MoEYS should 

create a culture of encouraging students to learn English. They will pay more attention and 

spend more time learning or practicing what they have been learning. MoEYS must recognize 

students for their accomplishments. The students need MoEYS to praise them, like giving some 

study materials or awards when they get a high score in an examination. MoEYS must 

encourage students to set their own long-term goals for learning the English language. The 

MoEYS should enhance the curriculum in every topic and modify the English scoring system 

by awarding English subjects with greater scores. Reducing the challenging subjects and 

writing styles in the textbook will update it and make it more student-level appropriate. 

Additionally, the university needs to inspire its lecturers and students to teach and study. 

Enhancing classroom discipline for both teachers and students while looking into the issues 

and obstacles that stand in the way of raising educational standards. The maximum overload 

on instructors' weekly schedules should be lowered by the school. In-class instruction and 
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specialized training are requirements for teachers. Teachers must have a strong commitment to 

their students' education and be adaptable when it comes to the syllabus or the units they study 

from the course book, taking into account their students' abilities. When it becomes necessary 

to replace some sections of a unit, they should select and/or prepare materials that are more 

appropriate. Instructors ought to make a concerted effort to cultivate students' curiosity, 

motivation, and drive to learn the FL. Teachers should take part in fostering a positive learning 

atmosphere in the classroom by utilizing a variety of strategies, including games, competitions, 

discussions, and the use of all available resources. Parents are a child's primary source of 

inspiration, support, and encouragement. By keeping their kids informed and providing them 

with learning opportunities, they should be actively involved in their education. It is the 

responsibility of educators, parents, and school administrators to help students become self-

motivated language learners of English. 

6.5. Summary of the Chapter 

Motivation is vital for learning a second language, significantly impacting students' academic 

performance, especially in English studies. It can be intrinsic, driven by personal satisfaction 

and fulfillment, or extrinsic, influenced by external rewards and pressures. The study's 

limitations include a small participant sample and restricted access to direct data, suggesting 

future research should employ broader and mixed-methods approaches for deeper insights. 

Recommendations include enhancing support for graduates, improving curricula and teacher 

training, creating engaging learning environments, fostering parental involvement, and 

encouraging students to recognize the importance of learning English. Collaboration among 

teachers, parents, and school administrations is crucial to fostering a culture of motivation and 

success. 
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APPENDIX 

កម្មខសំណួររបស់ថ្នាក់អនុបណឌិតសម្ាបក់ារម្បមូលទឹននន័យ 
A Master Degree’s Questionnaires for Data Collection 

ន េះជាការសិក្សាន ើការយ ់ន ើញរបស់ ិសសតិសាក្ស វទិ្យា ័យក្សម្ពុជាអំពីការន ើក្សទ្យឹក្សចិតតខាងក្សនុង  ិងខាងនរៅន ើ

ការអ ុវតតការសិក្សា។ ការសិក្សាន េះមា នោ បំណងពិ ិតយនម្ើ ក្សរម្ិតន ការន ើក្សទ្យឹក្សចិតតខាងក្សនុង  ិងនសុើបអនងេត

ក្សរម្តិន ការន ើក្សទ្យឹក្សចិតតខាងនរៅន ើការអ ុវតតការសិក្សារបស់សិសស។ អនក្សរសាវរជាវឱ្យតនម្ៃន ើការបញ្ចូ  នៅក្សនុងការ

សិក្សា។ ក្សរម្ងសំណួរមា ប ួផ្ននក្ស៖ I, II, III  ិង IV នែើយវា ឹងចំណាយនព របផ្ែ  ៣០ នាទ្យីន នព នវលារបស់

អនក្សនដើម្បចូី រួម្ក្សនុងការសទង់ម្តិ។ ដូចោន ន េះនងផ្ដរ សូម្រាក្សដថាការន្ៃើយតបរបស់អនក្សគឺជាទ្យំ ុក្សចិតតដ៏តឹងរុងឹបំនុត 

 ិងម្ ិបនញ្ចញន ម្ េះ។ 

This is a study on Cambodian university students’ perceptions of intrinsic and extrinsic motivation on 

academic performance. This study aimed to examine the levels of intrinsic motivation and investigate 

the level of extrinsic motivation on students’ academic performance. The researcher values your input 

to the study. The questionnaire contains four parts: I, II, III, and IV and it will take only about 30 

minutes of your time to take part in the survey. Also, please be assured that your responses are the 

strictest confidence and anonymity. 

Part I. ព័ត៌មានទូទៅ/Demographic Information  

1. សូម្នររើសនរ ើសនេទ្យរបស់អនក្ស/Please choose your gender 

 1.  របុស/Male   2. រសី/ Female 

2. សូម្នររើសនរ ើសចននាៃ េះអាយុរបស់អនក្សPlease choose your age range  

1. 18-20  2. 21-23   3. 24 ឬន ើស/Over 

3. សូម្នររើសនរ ើសឆ្ន រំបស់អនក្ស Please choose your year 

1.  Year1/ឆ្ន ទំ្យី១  2. Year2/ឆ្ន ទំ្យី២  3. Year3/ឆ្ន ទំ្យី៣  
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            4.         Year4/ឆ្ន ទំ្យី៤ 

4. សូម្នររើសនរ ើសទ្យមាៃ បក់ារសិក្សារបស់អនក្ស Please choose your self-learning habits  

1.  Day Time/នព នងៃ 2. Night Time/នព នងៃ  

3. Weekend/ចុងសាា ែ៍ 

សូម្ចំណាំថាផ្ននក្សទ្យ ីII អនក្សរតូវនររើសនរ ើសន ខផ្ដ សម្រសបបំនុតនោយគូសនៅនរកាម្រនរម្ើសផ្តម្យួគត:់  

1 2,3,4, ឬ 5. មារតោា  វាយតនម្ៃគឺ 1 យ ់រសបយ៉ា ងខាៃ ងំ, 2. យ ់រសប, 3. ម្ ិរាក្សដ ៤.ម្ ិយ ់រសបខាៃ ងំ,  

៥.ម្ ិយ ់រសប 

Please note that in part II, you are required to choose the most appropriate numbers by ticking 

under only one choice: 1 2,3,4, or 5. The rating scales are 1.Strongly agree, 2. Agree, 3. Neutral , 

4.Strongly disagree , 5. Disagree 

Part II. Intrinsic Motivation ការទ ើកទឹកចិតតខាងកនុងខ្លួន 1 2 3 4 5 

1. English is essential for my personal development. 

អងន់គៃសគឺមា សារៈសំខា ស់រមាបអ់េវិឌ្ឈខៃួ របស់ខ្ុ ំ។ 

     

2. I watch films, listen to songs or read in English. 

ខ្ុ ំនម្ើ នរឿង សាា បច់នរម្ៀង  ិង អា ភាសាអងន់គៃស 
     

3. Knowing English gives me a feeling of success. 

ការនចេះភាសាអងន់គៃសន្វើឱ្យខ្ុ ំនជាគរយ័។ 
     

4. I usually learn English by myself at home 

ជា្ម្មតាខ្ុ ំនរៀ ភាសាអងន់គៃសខៃួ ឯងនៅឯនទេះ។ 
     

5. I study English because I like it 

ខមុ ំនរៀ ភាសាអងន់គៃសនររេះខ្ុ ំចូ ចិតតវា។ 
     

6. Learning English is easy 

ការនរៀ ភាសាអងន់គៃសគឺងាយរសួ ។ 
     

7. I want to learn English. 

ខ្ុ ំចងន់រៀ ភាសាអងន់គៃស។ 
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8. I usually use English outside the class. 

ជា្ម្មតាខ្ុ ំនរបើភាសាអងន់គៃសនៅខាងនរៅថាន ក្សន់រៀ ។ 
     

Part III.  Extrinsic Motivation ការទ ើកទឹកចិតតខាងទរៅខ្លួន 1 2 3 4 5 

1. Knowing English will be helpful for my career. 

ការនចេះភាសាអងន់គៃស ឹងមា របនយរ ស៍រមាបក់ារងាររបស់ខ្ុ ំ។ 
     

2. I need to know English to enter university. 

ខ្ុ ំរតូវនចេះភាសាអងន់គៃសនដើម្យចូី នរៀ ក្សនុងសក្ស វទិ្យា ័យ។ 

     

3. English will broaden my future options. 

ភាសាអងន់គៃស ឹងន្វើឱ្យអនាគតរបស់ខ្ុ ំមា រនរម្ើស។ 
     

4. English will help when I travel overseas. 

ភាសាអងន់គៃសរួយ  ឹងរួយ ខ្ុ ំនៅនព ខ្ុ ំន្វើដំនណើ រនៅនរៅរបនទ្យស។ 
     

5. I learn English to communicate with others. 

ខ្ុ ំនរៀ ភាសាអងន់គៃសនដើម្បទី្យំនាក្សទ់្យំ ងជាម្យួម្ ុសសននសងនទ្យៀត។ 

     

6. English will help me when I meet foreigners. 

ភាសាអងន់គៃស ឹងរួយ ខ្ុ ំនៅនព ខ្ុ ំរួបរ បរនទ្យស។ 
     

7. My Parents allows me to study English. 

ឪពុក្សមាា យរបស់ខ្ុ ំអ ុញ្ញា តិឱ្យខ្ុ ំនរៀ ភាសាអងន់គៃស។ 
     

8. My friend encourage me to learn English. 

ម្តិតេក្សាិរបស់ខ្ុ ំន ើក្សទ្យឹក្សចិតតខ្ុ ំឱ្យនរៀ ភាសាអងន់គៃស។ 

     

Part IV. Academic performance 1 2 3 4 5 

1. I made myself ready in all my subjects. 

ខ្ុ ំា នរតៀម្ខៃួ រចួរា ់រគបម់្ុខវជិាា របស់ខ្ុ ំ។ 

     

2. I pay attention and listen during every discussion. 

ខ្ុ ំយក្សចិតតទុ្យក្សោក្ស ់ ិងសាត បរ់ា ់ការពិភាក្សា។ 

     

3. I want to get good grades in every subject. 

ខ្ុ ំចងទ់្យទ្យួ ា ពិ ទុ អរគបម់្ុខវជិាា ។ 

     

4. I actively participate in every discussion.      
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ខ្ុ ំចូ រមួ្យ៉ា ងសក្សម្មរា ់ការពិភាក្សា។ 

5. I start do papers and projects as soon as they are assigned. 

ខ្ុ ំចាបន់នតើម្ន្វើឯក្សសារ  ិងគនរមាងភាៃ ម្ៗ នៅនព ផ្ដ ពួក្សនគរតូវា ចាតត់ាងំ

ខ្ុ ំ។ 

     

6. I enjoy homework and activities because they help me 

improve my skills in every subject. 

ខ្ុ ំចូ ចិតតន្វើក្សិចចការនទេះ  ិងសក្សម្មភាពននសងៗនោយសារផ្ត ពួក្សនគរួយ ខ្ុ ំបនងេើ 

រំនាញរបស់ខ្ុ ំនៅរគបម់្ុខវជិាា ។ 

     

7. I exert more effort when I do difficult assignments. 

ខ្ុ ំខំរបឹងបផ្ ែម្នទ្យៀតនព ខ្ុ ំន្វើក្សិចចការ ំាក្ស។ 

     

8. Solving problems is a useful hobby for me. 

ការនោេះរសាយបញ្ញា គឺជាចំណងច់ំណូ ចិតតដម៏ា របនយរ ស៍រមាបខ់្ុ ំ។ 
     

Thank you for your cooperation! 

សូមអគុណដ ក់ារសហការណ៍របស់អនក! 
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